E

DOCUMENT RESUME

ED 048 124 24 sp 004 752
AUTHOR Clsen, hHans C.
TITLE School~College Relations in Preparing School

INSTITUTION

Fersonnhel.
ERIC Clearinghouse on Zeacher Education, ¥ashington,
r.cC.

SPONS AGENCY National Center for Educational Communication
(DHEW,/0E) , Washington, D.C.

BUREAU NO [R~8-0490

PUB DATE 71

CONTRACT CEC-0-8-080490-3706(010)

NOTE £3p.

EDRS FRICE EDRS Price MF-$0.65 HC-$3.29

DESCRIPTORS *College Schocl Cooperation, *Interaship Progrars,
Laboratory Schvuols, *Regional Cooperation, *State
School District Relationship, Teacher Associations,
*Teacher Fducation, Teacher Interns

BEBSTRACT

This monograph analyzes the current situation in the

schocl-college relationship in preparing school personnel and

suggests scme future developments.

The growth of this cooperation is

traced from its tentative beginninygs in the early years of the

century to the much greater activity of the 1960's,

The rationale for

couperaticn and rartnership is examined, and five orf the common forms
of partnership are described: internshig, teacher centers, laboratcry
centers, regicnal councils, and partnership at state level. The
author then ccnsiders some of the issues and problems involved in the
current situation, as well as the promising developments, including
the increasing participation of state departments of education and
teacher unions and associations. Pour probhable future developments
are identified as 1) greater emphasis on partaership at the state
level; 2) an increasing participation by teacher oryganizatioas; 2)
the develcpment of the teaching center as the clinical dimension cf
teacher education; and 4) a greatly increased student participation
in the decisicn-making structure. A 140-item bibliography (SP 00
720, available separately} tforms a part of this document. (iBMN)

O

RIC

Aruitoxt provided by Eic:



Brief Title:

School-Celiege
Relations

SCHOOL-COLLEGE RELATIONS 1IN
PREPARING SCHOOL PERSONNEL

U'S. DEPARTMENT OF HEALTH
EDUCATION & WELFARE

OFF.CE Of EDUCAT!
by THIS OOCUMENT HAS BEES“ -
OUCED EXACTLY "  rrow
Hans C. Olsen , AS F CEWED FROM

THE PERSON OR ORGANIZATION
‘INATING IT. POINTS OF vIEw R 8?:2
iONS STATED DO AOT NECESSARILY
REPRESENT OFFICIAL GFFICE OF EDU-
‘CATION POSITION OR POLICY

EDO48124

Accompanying Bibliogiaphy Updated from
Helen Suchara's Cooperative Teacher Education: School-
College Rel~tions in Preparing School Personnel

oy
Chan:ler Bartour

Published by
ERIC Clearinghousc on Teacher Education
Number One Dupont Circle, .W.
kashington, D.C. . 20036

Sponsored by. American Association of Colleges for Teacher
Education (fiscal agent); Association of Teacher Educatcers,
national affiliate of the National Education Association;
National Commission on Teacher Education and Professional
Standards, National Education Association



Table ¢f Contents

.- 0 oY i U o & & §
About EPIC . . . . . . L . v o s e . e e s e e s e e s e e e e e . Y
Ordering Information . . . v v« v v . v s e e w e e e e . e Vi

Part 1: SFUOOL-COLLEGE RELATIONS 1IN PREPARING SCHOOL PERSONNEL. .

1
Introduction, . .2
bevelopmeint of qcnﬂo'-Collogv Coopglﬂ ion in Plep111ng Teacher" .2
Rationale for Scheol-College Partnerships . . . B
Forms of Pavtinerships Ventmwres in Teacher qucat:on e e e W 7
Currcnt Status of School- -College Relationships., . . . . . . . . .14
Proballe Future Developrments., . o . v v v o v v v o o v . 0 LB6
COonCIVSICI. v v v v v v v v v h e e e e e e e e e e e 16
Refercnces. . . v v v v v v v d e e e e e e e e e e T

Part 2: SCHOOL-COLLEGE RELATIONS TN PRUPARING SCHOOL PERSONNEL: A

BIBLIOGRAPIY . v v . v v v 0 v o s v e v e e e e e e e e w119
School-Cellege Cooporaticn in Development Programs. . . . . . . .20
Scheol - Lol]euc Cooperation in Administering Ploblqms .. < 25
School- fol]coc Cooperation in Scrvicing PlOUIans SupclVJslng,

Analyzing and Assessing . . . .30

Featurcs within School Co]}eoc Re]atlonshlps that Coqtl)butc to
Cooperative Endeavors . o v v v o L,

e
N

ERIC

s ;3



O

ERIC

Aruitoxt provided by Eic:

Preface

New alignuents in prescrvice and inservice school personnel are common-
place today. The discrere divisions between college, state education depart-
ment, and local school district have given way to overlapping and cooperutive
roles and respousibilities. A mnjor challenge is to capitalize on unique
capabilitices and ressurces while avoiding needless repetition and competition.
Put another way, all concerned with school personnel preparation mmst attain
the pronise of schoo!-college collaboration and avoid problems.

This puper analyses the current situation and suggests needed next
steps. An extensive annotzted bibliography serves as a guide to those
desiring further reading.

Acknowledgemcnts dre due Olsen, for authoring the papcr; Rarbour, for up-
dating the bibliography; Margsret T. Reagan, for copy-editing; and Christine
Pazak, for typing.

Barbour updated an earlier Cliaringhouse bibliography developed by
Helen Suchara.  The update is so comprehensive, however, that the bibliog-
raphy incorporated into this publicaticn is essentially a new one.

The publication of bibliographies and monographs is only one of the Clear-
inghouse's activities. 1ts main function_is to provide & centralized source
for acquiring, abetracting, indexing, aud disscrinating information rapidly
and inexpensively. It is part of & system which prevides nicrofiche and
hardcopy (reduced but readable to the naked eye) of nany documeits not
otherwisc available. The Clearinghouse also publishes BRIC News Plus, a
monthly biblicgraphic guide to current dJdocuments selected for their impor-
tance <o teacler education, and Li-nmoathly newsletter, #RTC News. These

newsleltors are provided on a complimentury basis.



O

ERIC

Aruitoxt provided by Eic:

The tasks of teachers and their trainers are of such magnitude that
diversified tcamwork is nceded. Preparing to instruct children and youth
is a lifetime task. No instiwution, agency, organization, or enterprise
can do an adequate job without others. llepefully, this publication will
stimalate continued study and action to attain unity with diversity,

strengths, and vitality in school-college »elationships.

Joel L. Burdin
birector

February 1971
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About ERIC

The Educational Rescurces [nformation Center (ERIC) forms a nationwide
information system cstablished by the U.S. Office of Education, designed to
serve and advance Awcrican cducation. Its basic objective is to provide ideas—-
and information on significant cwrrent documents (e.g., research reports
articles, theorctica) papers, program descriptions, published or unpublished
conferecnce papers, neusletters, and curriculuw guides or studies) and to 'ub-
licize the availability of such documents. Central ERIC is the term given to
the function of the U.S. Gffice of Education, which provides policy, cor li-
nation, training, funds, and general services to the 20 clearinghouses 1. the
information systen. Each clearinghouse focuses its activities on a scparate
subjecct-matter area; acquires, cvaluates, abstracts, and indexes documents;
processes many significant documents <ato the ERIC system; and publicizes
available ideas and information te th: education community through iis ovn
publications, those of Central ERIC, and other cducational media.

TEACHER EDUCATION ANU ERTC

The ERIC Cleavinghouse on Teacher Education, established Junc 20, 19€8,
is sponsored by three professional groups--the Anerican Association of Colleges
for Teecher Educatien (fiscal agent); the Association of Teache: Educators, a
national affiliate of the National Lducation Association, and Mational Comnis-
sion on Teacher Education and Professional Standards of NEA. [t is lo.ated at
Onc Dupont Circle, Washingten, D.C. 20036.

SCOPL: OF CLGARINGHOUSL ACTIVITIES

Users of this guide are encouraged te send to the ERIC Clearinghousc cn
Teacher Education documents related to its scope, a statement of which follows:

The Clearinghouse 1s responsible for research reports, curricu-
lum descriptions, theoretical papers, addiresses, and other mate-
rials relative to the preparation of school personnel (nursery,
eleirentary, sccondary, and supporting scheol personnel); the
preparation and development of teacher educators; and the pro-
fession of teaching, The scope includes the preparation and
continuing developmont of all instructional personnsl, their
functions and roles. While the major interest of the Clear-
Inghouse Is professional preparation and practice in America,

it also is interested in international aspects of the ficld.

The scope also guides the Clearinghouse's Advisory and Policy Council
and staff in docision-making relative to the commissioning of monographs,
bibliographies, and directorics, The scope is a flexible guide in tne idea
and information necds of those concerned with pre- and inservice preparation
of schooi personncl) and the profession of teaching.
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SCHOOL-COLLEGE RELATIONS IN PREPARING SCHOOI PERSONNEL
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Schoul-College Relations in
Preparing School Personnel
by ilans C. Qlsen

INTRODUCTION

“In the Jast sc.cortl yoors there has been an accelerating movement
toward collaboravior in teacher education, particularly in the laboratory
phase.  The problew. ncouniered hy parsonnel from schools, colleges,
state departmants off cducuiiei. professional organizations, and the federal
government have nade waw awere of the need for cooperative arrangements
involving schools, calleges, and related agencies. 1t has become clear to
thom that no one of rhese instituriops or agencies can successfully 'go-it-
alone' in the education of teachers, either prescrvice or inservice., As 2
result soue institutions end agencigs have already established cooperative
venturces.  Others waut iafersation which will assist then in developing
partnershipz” (72: v). '

One of the nost ’13|L,1ca1« developasuts i the preparation of scloel
personnel during the Yast decade has been the ehanging relationship beiween
schools and ¢sllepes. Thcro has been a mavked shift from relatively loose

affiliatien to partnzrohip, from unilateral decisien making and independent
aciion to sharced judzsent and joint procedurcs. While this change has not
penetrated all sectinns of the teacher educatvion community, the trend is
undesiay,

This paper will trece the rveeent develeopeent of schiool-college reletion-
ships in the preparation of schuool p&r:uﬂng], prescent the rationale tor the
evolving interinstittiopel couperation, swmarize the meny forms of school-
collepe collaloration, gO]Ht up laportant considerations with regard to the
current staius of sehanlerelilege relationships, and indicate probable (uture

treads taken by srhesl-colloge cooporative v“ntu.cs.

DEVETOPHENT CF SCHR0! -COLLESY COOPERATION IN PREPARING TEACHERS

Schools and culteges bave been loosely affilistad in the preperation of
school personnel sinee before the twin of the century.  Student teaching and,
occasionally, othar rliatesl experience have brought then together. Until
the late 1940's, wos. teacaer cdvcation programs were conducted solely on
college or wniversivy canpuscs. Clinical work in these programs was provided
in college owned and operated laboratory 7now campus) scheools located on
Campus f

From the cavly 1980'x,. however, there have been instances of othos
arrangencits for pro-iding clinical expesiences that brougat schools into
some form of cvoperation with colleges. These usually oceonrred where campus
laboratory schools wore either not feasible or net equal to the task., One
such alternstive to the on-canpus lahoratory school was the college staffed
and oporated <chacl in an - “focoms setting under contract with the school
sveto T S R cowt ool poes nore widespreed in the 1920's
anlos s oo ol Loweddoge negotiated contvact with nearby school
syatons provided too the piacescnt of stuleat teachers in the schools
those systens.  The rotent ioo of program coutral remaiaed fimly in college
hands under those arvnngesints, ?
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During the 1930's internship progrems appearcd in a number of cifies,
"some of which were designed and operated 1o.nr1) by school systcis and
teacher preparation institutions' (3: 17). In many respects, those intern-
ships so designed and operated were among the first collaborative school-
college ventures in preparing teachers that placed the two institutions on
a par. It should be noted, however, that not all interaships of that period
were cooperatively planned and conducted (4: 6-8).

In the ycars lmucdiately fol’owing Wortd-War 11, most student teaching
programs were moved to off-canpus settings. Campus schoels simply could
not handle the Joad. The explesive rate of increcase in the number of college
students prepering for a teaching caveer made it possible to carry on in the
same facilities and in the fashion es-during the pre-war peried. Placing
almost all teachor ciucation students in nearby schools for student teaching
created a great wany mroblens. It was a cose of two institutions unuscd to
working together and personnel unprepared to function as cquals in designing
and conducting an-dmportant segment of teacker cducation prograus.

In a2 larvge majority of these off-cumpus student teaching prograns, college
domination remained: The schools Yeooperated! with the college. They were
known as Ycooperating schools.™ Rﬂre}y vas the college thought of as the
"cooperating college.” ‘The relationship was clearly unidirectional. 1n
somc of f-canpus student teaciring programs, the same terminology was in use,
but the schools were given or gradually took contrel. In cither case, while
there usvally was cooperation of a sort, it certainly was not collaberation
by equals.

The Association for Student Teaching J{uow the Association of Teacher
Bducators) was nuch iavoived ia describing, siodying, and reporting the
move to of f-campus student teaching. In a series of pullications spanning
the decade 1051-61, AST discussed the evolving relatienship betwecn schools
and colleges in the preparation of reegcliers.  Taken in series, four of
these pxblluutions (16,14,10,7) provide an overvicew of the situation. Throngh-
out these volunes runs @ repeatedly expressed concern for close cooperation
and partnership between colleges and their cooperating schools. Yet, nost
of the daia reported in these publicacions indicate that patierns of loose
affiliation prodenrinated during the decade.  Undeed, with some noteble
excentions, the kind of cooperation cnvisioned by the writers countinuad to
leave the college in coutrol.

This was the period of batties between the cducaiionists and academicians
from the arts and scicnce facultles within the colleges.- Content and control
of the cn-canpus dimensjoas of the teacher elucation program toox center
stage. With attention focused elscwiiire, school and college personnel working
in studont tesching prograws were Jeft pretly nuch to their own devices, This
period, lasting until about 1960, could be termed “The long Sleep." Farsighted
teacher cducators of the era saw the problien and did their best to share their
vision. Action in develeping partnerships, however, was restricted to only a
relative handful of scttings.

But the uvinds of clumype weve bloving.  The vitupervation of the
educationist-arts and scicave hattles gralualiy subsided as new cooperative
relationshipe were forged in thot scctor of {eacher education. At the sane

tire the cliante uffcctxng student teeching wes changing.  The stresses and
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strains of the prevailing loosc affiljation of schools and colleges could be
ignored no lorger. ''leacher educaters involved with the direction of off-
campus student teaching programs were realizing as the 'good will'! was run-
ning cut in this voluntary arrangcuent that you could ask just so much of
the overworked classrooi teacher and overtraveled college supervisor, and
that some Llnd of nore perman2nily structured 1cla»10nsh1p needed to be
explored (19: 3-43.

During the late 19:0's and early J1660's several patterns for partner-
ship arrangenents had boen developed and “ere being refined, It was during
this period that the trend toward joint ventures in teacher education really
got underway.

This treud did not grow out of one particular program or innovation.
Through trial and error, pressured by obvious need, pavtnerships.developed. ___
in widely scattered parts of the country. There was relatively little
wricten about them at the outset and cumamunication among them tended to be
quite inf., mal,

in 1962 the Subcowniittee on School-College Relationships in Teacher
Education was estabhlizhed by the Copmittee on Studies of the American Asso-
ciation of Celleges for Teacher Education in cooperation with the Association
for Student Teaching, which appointed one of the scven menbers. In the brief
years of its existence, the Subcommittee, under the chairmanship of E. Brooks
Smith, excerted leadership in studying, documenting, publicizing, and guiding
the trend toward schocl-college partnership efforts in preparing teachers.
This small and, at the cutset, obscure group conducted studies, sponscred
conferences, and reported the results of its work. These caught the atten-
tion of tecacher educators in schools, colleges, state departments of educa-
tion, teacheyr organizations, and the federal government. The Subcommittec
was a significant force in accelerating the tread toward partnership.

As one dimension of its work, the Subcommittee was instrumental in
bringing out three well known publications that form a series concentrating
on collaborative ventures in the preparation of teachers. The first, pub-
lished in 19¢1, was a milestone publication: It described and analyzed
colahorative efforts then underway and thereby raiscd the curtain on the
trend toward cooperation. School-(oliege Relationship in Teache: Education:
A Report of a Natjonal Survey of Coopecrative Ventures (19: 69) was followed
a year later by a second report: Cooperative Structures in School-College
Relationships for Teschor Education, Report Number Two (2Q: 106). The
Jatter publication forused specifically on Morganizational structures and
arrangenents desigacd to facilitate school-college cooperation in teather
education (20: forcword). The third velume, a joint AACTE-AST publication,
Partnorcship in Teachz: Cducation (22: 296), came out in 1968, It established
a frame of reference ond guidelines for possible solutions.to the problems
that arisc when schocls and colleges come togethey to prepare teaciers.

The Subcormittes surported several conferences devoted to the topic.
In November 1064, it sponsored wn invitational conierence that ushered in
the era of COuLﬂltCJ stedy and developanent of partnerships in teacher edu-
R The M»xk Cﬂ}fClCﬂCL on L0u;¢zat1\“ Veatures (20: 61-80), brought
' ) T acvase the nation to consider conuon probleus,

RIC ‘
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A second noteworthy confercnce, the 1966 Summer Workshop-Sywposium on
"Scheol-Cellege Partnerships in Teacher Education,'" was co-sponsored by AST
and MCTE. It cnabled pavticipants from 211 parts of the country to become
acquaintad with the current cooperative ventures, obtain information necessary
for reasoned study of working partazrships in the preparation of teachers,
investigatc topics rclated to the thene, and refine existing models for joint
programs (22).

During this saue period another important group was established following
spadevork wnderteken by the National Commission on Teacher Education and Pro-
fessional Starlards, The Joint Comiittee on State Responsibility for Studeat
Teaching wss forwed in 1904 by scver sponsoring groups (AACTE, American
Association of School Administrators, ASl, Council of Chief State School
Officers, Department of Classroom Tecachers, National Association of State
Directors of Teacher Education and Certification, and NCTEPS). ‘the Jeint
Committec was directed to study and wake apprupriate recommendations regarding
the range and types of state responsibility for student teaching. In 1966 it
published iis first report, Who's In Charge Here? Fixing Responsibilities for
Student Teaching {13), which described tne peneral disarray in student teach-
ing and recommoended a state-wide collaberative approach to establishing roles,
staanrd~) and support for stul=nt teaching. It was followed in 1967 by a
secand report, A New Order in Student Peaching (12), which defined new respon-
sibilitics, outlined new roles, and described new interinstitutional structures
providing for collaborative policy making, planning, and adwinistration. The
Joint Coumittece took the position that Yold, ioose liaison patteras of forced
hit-or-uwiss cooperation must be abandonded™ (12: 12).

This sccond period in the trend toward partnership might be called "The
Awakening.' From about 1960 to 1967 there was ruch stirring, studying, test-
ing, and "getting with itr."

The ectivities of the Subconmittee on School-College Relationships in
Teacher Lducation snd the Joint Committec on Stute Responsibility for Student
Teaching give a {lavor of the turmoil reluted to the changing relationships
among .schools, colleges, and other agencies. Many other publications--
menographs, pauphlets, articles--describing new or revised partnership pro-
grans appoered.  Conferences, c¢linics, worksheps, and other meetings spoinsorcd
by AST, AACTE, and NCTEPS duving this period rcflected the ferment.,  Clarke's
prophicy of 196) was close to the mark:

There seens to be little doubt thot the concern of tcacher education
in the next decade will be centercd primorily upon problems arising
from the emcrging partnership of colleges and publ*c schools in the
preparation of teachers. This is not 2 new set of problens or a new
point of coucern, but the partnership secus to have passed now fron
the initial stage of adainistrative expediency into the long-range
refinerent of a reasonably peraanent relationship (7: foreword).

The third pericd, starting about 1968 and continuing through the presint,
could bz <wlled "The Eaplosio " Colieboraticen is no longer just for the
bold, the farsighted, the innovative, The situatioa is characterized in the
stateuent by Brools Saith:  "Phe movenent towaad closer collaboration,
indeoed tosind poartnership in the teacher odvcaiion and educational raseare ch
endeavors. is nol just on Jts vay; it is happening precipitously ... (22:13).

11
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RATIONALE TFOR SCHOOQL-COLIEGE PARTNERSHTP

Schools and colleges, often along with other agencies and organizatiens,
have developed a variety of arrangeoments to accomedate their nced to work
together. These range from rather distant, ill-defined patterns to close,
well-structured r¢lationships. They fit no general plan but the words
Yeooperative,' ""cooperating,™ or simply ''C onpcrate" appear repeatedly.

Definition: Cooperation and Partnership

A major problem derives form the definition of 'cooperate." Quite
obviously it means diffexent things to different people. Simple thinki g
of it as '"working together" leaves wide latitude for personal interpretation,
which often leads to misunderstanding and friction. The impatience, even
frustration and anger, that results is evident in calls for '"real cooperation'
and secarches for assistance in designing mutually acceptable patterns of
collaboration,

Cooperation, as it pertains to the relationship between scheols and
cclleges in preparing schoel personnel, is comipg to mean partnershin. 1t
enconpassces "jolir decision-making, joint plauning, and 301nt action"(19:
preface}, plus joint financial responsibility.

But the concept of partnevship in teacher education nust include state
departments of cducatior, professional organizations, commu.ity agencies, and
the federal goverament, 85 well as schools and colleges. Partnership, then,
can be achieved "only through regularized collaboration wheire both the insti-
tution of higher education and the school, " with appropriate rclated ovga-
nizations and agencies, are jointly responsible and dccountable for the
education of teachers" (18: 2). Thus, partnership requires shared respon- .
sibility and accountability by professionsl equals.

Eleuents in the Rationale for Cocperation and Parani§p@p

Mumeious vriters have identified and described various clements in the
rationale for coopcration and parvtnership.

1. Partnership gives Iegitimacy te what has becn step child operation.
Of1'-canpus student teaching hus developed in between two separate
and dlffCrCHt established institutions (S5: 36-40). Collaboration
provides a qunsi-instituticn or interinstitution between school
and collcge, with support and jnvaolvement by appropriate related
organizations snd agencics (22: 20).  Such an interinstitution fills
the gap, the pray ares between existing institutions, organizations,
and agcncies.

2. Partnership, through the developmont of recognized, although not

alvays legally ipcorporated interinstitutions, furnishes structure

necdes for joint policy making and clearly adwinistration of that

policy (22: ‘1) Fornaul, agrecd upon statcuonts of organizational

pattern and standavd operaving procedare form the basis for this

atrostere {200 1-70.0 The policy-naking boly in a particular setting
oo watlod i coordinating council, the policy board, the steer-
. .. 0y oo variation of these.

12
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3. Partnership is collabsoration by professional equals. It requires
acceptance of the notion that personnel from each of the partici-
pating institutlions, organizations, and agencies '"arc equal in their
contribution to, and importance in the equal enterprise, but the
contributions are different™ (22: 15). There must be mutual respect
for and cucouraygcmcnt of the differing talents, knowledge, and view-
points participating personnel bring with them from their respective .
institutions, organizations, and agencies (18: 27).

4. Partnership demands clemly define roles and vesponsibilities for all
participating instituticns, organizations, agencies, and persounel
(18: 28). Uucertainty and confusion about who does what, when and how
is reduced to 2 minimunm.

5. Partnership serves to establish common purposcs for all whe participate
(22: 113-115). It creates a remarkably similar frame of reference among
participants and developes a commitment to the enterprise that can
withstand even the most rigorous jolts and strains encountered in any
multi-institutional oporation.

6. Partnership provides enough {lexibility so that changing circumstances,
differing nceds, new personne., innovative practices, experimental
processes, and rovel ideas may be accomodated. Status problems, insti-
tutional barricrs, and proccdural hang-ups are curtailed (20: 105).
Disagrecment and conflict may be resolved without basic damage to the
joint venture. Continulity can be maintained,

7. Partnership rests upon full participation by all participants in the
decision-miking process. Individuals and iustitutions must bhe fully
and appropriately involved. This means that communication is open,
regularized, and clear. Shared authority is a prerequisite to joint
accountability (18; 2{-30). -

8. Partaership requires chat the resources of the participating institutions,
organizations, and asencies be comaitted to the joint venture. When those
persons invelved in colleboration at any level know the resources firmly
committed to their operation, they can make rcaconable decisions and
plans. VWithout that knowledge they can only guess and hopo; such does
not make for sound, lasting relatijonships. Specific commitment of
persoanel, facilities, funds, and other resources lecads to a more mature,
regularized relationship.  Joint fiscal responsibility is anecessary (19)
for he who pays the piper calls the tunce, and he vho does not pay dances
to somcone else's tunc. ‘ -

FOPMS OF PARTNERSHYP VENTURES IN TEACHER EDUCAT1ON

The purposc of this section is to identify and briefly describe five
comnon forms of partrership. References to operational pregrams or published
models ®a; serve to jllustrate the basic forms, but no attempt is mide to
list all programs and nodels that may fit cech basic foru,

Internship

The dinternship, . was noted carlicr, was onc of the first forms of
partnership 1avolving school and college. The term internship has been used

ina varict o of ano- bt s et of nartuership the following defin-
S PR PRI : ' :
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The internship in tcaches education is.an integral part of the.profes- .
sional preparation of tho teacher candidate, having been preceded by
successful observation, parti:ipation, and student teaching or equiva-
lent clinical CAP.Tf“nC s in a school environment and is planned and
coordinated by the teachor elucation institution in cooperation with
onc 9o wore school syatems  The intern is contvacted by and paid by

- a local school board, assigned a carcfully planned teaching load for
a school year, and carolied in college courses that parallel his pro-
fessional experiecnce. The intern is supervised hoth by a highly com-
petent teacher o is recognized for his supervisory capacity and is
assiyned released time to devote to the supervision of interns and by
a college supcrvisor who mokes a series of observations and works
closcly with the school supervisor and the intern (4: xi).

As defincd here, the internship is the most stylized of the five comuon—
forms. Nevertheless, there ave many varviations of the basic form. One type
of interaship is part of a 4-year teacher education program. A second is
the basis for a 5-yeav prograw., A third constitutes the bulk of a fifth yecar
program. Within any of these types, there are almost as many differences as
there are progrems. For the purposes of this discussion, however, it is
important to note thosa clepents of the internship as de;xned here that dif-
ferentiate it from counventional ofi-campus student teaching. The intern is
an enployce of the sclool district, he has basic responsibility jor the class
or classes he is assigned, and part of his supervision comes from a skilled
teacher-supervisor whe is given releascd time for that task.

"fhe expenditure of tangible funds and the releasc of persoanel for
supervision and pivotal points vhich moy cause a more mature teacher education
pariuncrship™ (4: 135). Ccllaberation is enhanced because the college nust
previde the interas for the teafhing positions held open by the school district,
supervisors mast be joeintly selected, and interns must be assigned judiciously.
Another point at wvhich closg, structu1cd cooperation must occur is in the
supervision. Since beth the teacher supervisor and the college supervisor
are responsible for many of the sune interns they must work together as an
effective toum, cach rizintadning his own role within the tecan effort. It is
clear that with so much invested, ncither school nor coilege can afford to
abdicate.

One of the first inleruship proex“1~ to gain widespread prominence was
part of the MAT progruam at Harvard Graguate Schiool of Education {19: 38-40).
The fivst portion of the internskip was undertaken in Harvard-Newton Summer
School. The following aczdemic year the MAT student spent a full scenester
as an intern in another ceoperating school. The internship was under the
directior of a council of cooperating dastrict superintendents and university
faculty uembers.

Another type of interpship developed at Central Michigan Universzity (4:
174-75). 1t originally was a 5-ycar progran in which the teacher education
student spent one semcster of cach of his last 3 wvears as an intexrn, Each

yeur his degrec of re: asitotte .,l his aiount of pay increased. Revisions

in the last soveral yonra fove oo 70 U0 2 v progeen with two periods of
internship.

14



The Elewmentary Interaship Progran under the auspices of Michigan State
University, which "sclecteld Michigan school systems, and affiliated community
junior colleges" is in many respects similar to the four yecar program of
Central Michigan University (31). However, it is unique in that the collab-
orative structure includes several school districts clustered as a center
with an area comnunity college as the physical hub. FEach internship center

~is a partnership of perseinel represcenting the many participating institu-
tions.

An example of @nothey type of internship is- the teap internship develceped
cooperatively by the Detreit Public Schools and Wayne State University (2i: 7-
). This internship could be at either graduatc or underpraduate level, but
all interns have cowpleted student teaching. In this program four inteens
form a tcam, two to an elementary schooal classroom. The two classrooms are
close topether so that the "teacher-divecior” and "clinical instructor' nmay
work with 2]l meombers of the {eam. Each intern is present 80 percent of the
school weck. This neans that each one has the classroom alone as well as -
with his partner. The activities of each set of four interas are piauned and
evaluated cooperatively by a tean of six pecple: the four interns, the teacher-
director wnd, clinieal inztructor. Overall dirvection of the team interaship.
rests with the stecring commitiec of the studenat teaching center in which it
is located.

Yeacher Center

The teaching center is a divect attempt to resolve the problems that
plague the now conventionzl off-campus student tcaching program. Tt may be
'ocated in one builling or in soveral buildings in close proxinmity. If the
latter, the buildimgs wmay all be in one school district or in several
districts. The firast characteristic of a teaching center is the clustering
of student teaching and/oy internship siations (22: 53). The number of
student teachers or interns.in a center is usually between twelve and thirty.

The second churacteristic is that a coordinating group consisting of
personncl from scheol, coellege, and occasionally other organizations and
agencies is the basic structural entity in the teaching center.

The couldinating couacil is estavlished te deal with the nurky areas
betveen that vhilch is clearly the respeonsibility of the school and that
vhicli is the ovligation of the college. But it cannot contravenc policy

of cither =chool or college (20: 82).

Involvenent of the sit.
be very imporiant.  The arca
murky indced.

-i¢ department and professicnal organizatioas can
s between these and school and collcge: ecan be

A third characteristic is that ecech teaching center is semi-autonouous
and, atthough it shares certain characteristics with every other conter and
nust operate within the froawcwors of schwol and college policy,-the special
conditions of its =c¢tting and resources make it unique (20: 8i). The diver-
sity of approaches Tulloted by the variovs coiters cooperetively sponsorad
by any one school ou colicyge may be truly spazing. MDrhodl Jdifferences nay
be scen i+ si:io, admipiatrivive structure, policy-makto, v uization,
operating procedures, and scope of the progran,
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A fourth characteristic of the tecuching center is recognition that every
professional in the ceater--no matter from which instiiution, organization, or
agency--is a part of tie joint venture. Efforts are made to involve cveryone
as a menber of the teoi, ’

In addition to these four chavacteristics the teaching center is a
valiiable vehicle for:

1. Providing inscrvice cducation fo school and college personnel;

2. Clarifying supervisory reoles and sesponsibilitics;

3. Influencing program developrent in both schonl and college;

5. Mzintaining a flexible end responsive clinical experience program in the
teaching center; and

6. Encouraging innovation and experirentation.

Many people confuse teaching centers as described here with conventional
student teaching cenlers. While there arc mony similarities the crucial
characteristaics of partnership are missing in the latter. The likeness in
labels causes difficulty,

The Wayace State University Department of Elemcatary Education was among
the first to rcport having joined with schooi systems in developing teacher
centers. The initial ceaters got underway in January, 1963 (19: 28). They
were soon joined by several others, no two of which were completely alike.
Svine developed in inmer-city areas of Detvoit. Others were established in
the outer arcas of the city. §till othevs involved the University with
suburban schools. One of the latter was partnership of the University with
five small adjacenc school districts.

Anscther ceater was divided inte two constcllations of schools, cne
inncr-¢ity, the other outer-city (22: 67). Student tcachers remain .n this
center for twoe quavters, having one assignment in one vonstellation of scheools
and the secoad in the ether. The breadth of experience gained by these

student teachers was believed to be a significant gain in this approach.

‘fhe building approuch to student teaching developed in another cf the
Wayne State Center (22: 248-50). In this approach a building Supervising
Tean operates in cach Luilding in the center. Menbers of the tear ave the
principal, the college supervisor, a representative from the centval office
of the school system, and all those tcachers who arc supmrvising teachers
at the time of the moeting. The Building Supervisory Tean determines stu-
dent teaching policy for the building and also implements-center-wide policy
within the boiiing. In a sensc, each building is a center within the center.

In the building anproach student teachers arc assjgned to a building
rather than to a supervising teacher. Assignmwent within the building
is determined by th~ Building Supervisory Team. This Team, under the
chairvimanship of the principul, mezts four times each quarter (more
frequently if necded) to evaluate the professional growvh of cach stu-
dent teacher and pien appropriate cxpeviences te promote fusther growth
(22: 249).

known of the tenching center progran is the one asso-

Perhaps the bost
piverzity of Maryland (9: 544 .47), 1t differs fron the

s
ciated with the Univ
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aforementioned Wayne State University centers in a number of ways. dne
feature of the Maryland approach is the coordinator. He is & joint appointee
of the school and the college, based in the center where his task is *o co-
ordinatce the tcacher cducation activities. A center consists of both elemen-
tary and sccondary schools., Student teachers arce not assigned to supervising
teachers, rather, they arc placed in the ceater and moved from one experience
to another as sceens bost for each of them. This has some characteristics of
the building approach briefly described carlier. Another inportant aspect of
the Maryland progran is the inservice program for developing a staff of
Associates in Teacher Education. With the involverent of State Departuent

of Education porsonncl and sowe assistance {rom the Mavyland. Multi-State
Teacher Fducation Project (M-SIEP), this urogran has spread across the state

(17).

A different arrangement characterizes tl.o Kanawvha County Multi-
Institutionsl Student Teaching Center which won the MCTE Distinguished
Achievemnent Award in 1970 (2). Scven collceges and universities (Concord
Collcge, Marshail University, Morris Harvey College, West Virginia State
College, West Yivginia University, and Hampron Institute), the Kanawha
County (West Virginja) Schoois, and the Vest Virginia State Department of
Education have banded together to provide a coordinsted student teaching
progran (15). 1lwo features of this teaching center are readily apparent:
Colleges have had to willingly give up some of their traditional autonoumy
as they come together in the center, and the Statc Departnent is a full
pariner in this collaborative venture. Student teachers assigned to this
center become the responsiblity of the ceitter staff rather than remaining
under the direct control of their parent college. The role of the college
supervisor has beeu reduced in favor of supervision by supervising teachers
vorking in concert witi tiwe center coerdinator und county supcrvisory per-
sonnel.  An dmportant part of the center program is the inservice growth of
teachers as supervising teachers, this js tied to requirements for licensure
as a Teacher Education Associate as set forth by the West Virginia Board
of Education. This tecaching center is an outgrowth of the West Virgiuia M-
STEP project.

The last of the tcaching centers approaches to be presented is the
Coopcrative Urban Teacher Education program which received Special Recog-
nition by AACTE in 1970 (2). This partnership project concerns itself
with proparing teachers for imner-city schoels. The first CUTE center was
in Fansas City. Tic projcct has since cxpanded to Oklahoma City and Wichita.
Several colleges, one or more schoel systeas located in relatively large
cities, the Mid-continent Regionai Educational Laboratory, and in two cascs,
arca councils on higher cdacation 2re included in each center. An Urban
Teacher Education Committece Jireccts the CUCE program within cach ceiter,

The Conmittee is comnposed of one representative from each participating
school system aud college plus one from ilchEL and onc fronm the arca council
on higher education. The center is supported by grants from various sources,
tuition rebates frow the perticipating colleges, and donations of staff time,
office and siminar facilit s, and other servives from the participating
schools. Each center is stafied by a direeter and faculty members approved
by the participating-colleges and McREL,

Student teachers are turncd over to CUIE focr one semester during which
time they are oriented to cducational problens in inner-city arcus; made

17
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familiar with children and 1ife in inner-city scctions; provided seminar
experienves in studying scciological, psycholegical, and educational problems
encountered in thedr clinicul experiences; and engaged in student teaching
under supervision of center faculty and-experienced inner-city teachers (8:
21-22). Each student teacher enrells in his howe institution and receives

a senester of acadewie credit for-his work in the CUTE program. Many com-
munity agencics participate in providing a rich compenent of clinical experi-
ences.

Laboratory Conter

I
it may be called an affiliated school, a rescarceh and developrment ceater, a
denonsiration couteyr, an assceciated scheool, or a center for innovation and
experinentation. By wvhatever neme, ths coucept is one of a cenier for
experinental ceaching ond rescarch, for jnnevetion in selceted facets of
education, 2ad for the cducation of teachers. In its demonstration dimcnsion

it is often designed to Lo "a Leoecon of professional enlightonment™ (19: 343,

A laboratory center results from the partnership of a college and one or more
schools. Qocasionally other agencies and organizations arc part of the col-
laborative structurc. A steeriug committec conposed of reproseatatives of

311 par<icipating institutions, organizations, and agencics directs the
operation of the center. It uust sce that roles and responsibilities are
clear, esteblish criteria for choosing »rojects, decide upon project priorities,
and handle policy matters. ", . {U]ndergirding the entire affiliated school
[laboratary centexr] process is @ preovailing attitude of coopzrating colleagues

v
3
cadeavoring, in a joint prefessional ventures, to congribute possible-answers
to ult’ 1c

The laboratory center nay in practice ¢o by uny oie of several labels,

&

qicstions” that arc inherent in the perpetual quest for ever im-
proved school cxpevicices for childven and teachers™ (20: 86). Several
projects maxy be uadertaken sirultaneously within a ceater ov it may be decided
to focus eatircly upon one preject. '

In sone lsboratory centers the steering coumittecs {by whatever name)
rnay mect only infroquantly once structure is established, policy set, and
projects underway.  The close cooperative relationship of school and college
personnel vorking together on a project may reduce the need for the steering
comzitiee to rmeet freauently,

An exanple of the leboratory center concept in action nay be feund in
the Canpaos School Prograw for Rescurch and Developwent in the City of New York
(22 79-80). 1In this program an elementary school affiliates with a college
to becoie a laboratory center. ‘The pooling of resources te achicve the
purposes of the center gives it strength.

Sonic of the federally sapported Rescarch and Development Centers also
fit the nodel of a isboratory center.

Regional Council

The repronal ceuncil is a coordinating agency for tewcher education
activities of one or more colleges working togethor with school districts
over a fairly large geographical area. Ine council is the policy-making
body for the cooperative aspects of the teacher cducation progran that fall
between the sclicol and the college. Since it deals with policy for a large

¥
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area and wany institutions, there is in most cases, rather wide latitude for
the development of tecaching centers, labovatory centers, and other variations
in program and procedurcs at the local level.

Probably the nost sophisticated vegional council plan now in effect is
the Central Minnesots Teacher Bducation Council (6). Tt is a non-profit,
tax-excnpt corporation that is fully sanctioned by the state college board.
Currently St. Cloud State College and 35 school districts belong., The
Council has 43 wmembers: One (ecither the superintendent or his representative)
from cach of the school districts, five from the college, and three supervising
teachers. An clectcd board of dirvectors (three supervising teachers, three
administrators, and three college faculty nenbers) serve as the excecutive con-
mittee for the Comcil. The fact that CITEC is a corporation makes it unique
as a school-college pertnership,

Another unique feature is that CMIEC is complete?y sclf-supporting.

The student teacher pays a tuition fee of $68.00 for a quarter of full-
time student teaching., Of this amount, the college pays $64.00 to the
student teaching center. The ceaters allocate $30.00 as a stipend for
the suporvising teacher, $14.00 for opereting expenses for the...
Council and the executive committee, and $20.00 for professional im-
‘provenent experiences within the centers (22: 52).

Several special practicum experience programs have developed under the
auspices of CelI[C, :

Partnership at he State Level

The basic featurc of this foinm ofpartnership is the deep involvement
of the state depertncat of education. Some of the collaborative ventures at
this level sceam far removed from the everyday business of preyaring teachers;
the classroon practiticiers in both school and college arc usually not very
close to the action in these programs,  Other partnerships deeply involve
large numbers of classroom teachers and college professors. Some of the
cooperative programs are continuing oncs; others are relatively short-tera
prajects.  And just te aake the picture even more muddled, some partnerships
at this Jevel have two or more of these clements within then.

An example or the continuing partnership at the state level is the
Georgia Teacher Lducation Council, "the revcognized body for developing polil-
cies governing the standards for programs for teachers within the state” (22:
41} . Eacih college approved for teacher education is. represented on the
Council, as are schools through representatives sclected by departments of
the state cducation association. These are joined by scepresentatives of
the state department of cducation. The Council engages in the study of
teacher education problenms in Georgia anmd approves programs for resolving
thenn.  The student teach®ag progran of the state results from Council action.

Arairo oo of state level partnership ie the large scale project
suppoaied byowutside funds,  The project is not ulways countinucd when the
funding period ends.  The Oregon Pioaraim was a funded projeet involving the
state departipcat of clucation, eight colleges, and twenty-three school

—
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districts (23: 444-51). 1t focused or improving the coupctencies of those
who supervised student teachers through a progran of conferences, clinics,
seminars, aund workshops. Another facet of the program was the reorgaiization
of supervisory services in Lwo college prograins through a move to clinical
professorships. (linical professors in these programs are jointly seclected
aind supported by end responsible to the school and college. They are based
in the scheols and charged with divecting the student teaching program in
that school setting.

A quite different state level colluborative venture is underway in
Washington where certification stindards are being drastically revised and
Pt oon a poerfarmonce criteria base (1: 133-35). Colleges, professional
associations, and schwol organizations with assistance from the state depart-
ment arc working togetiier to build new velatiouships and develop acceptable
perfornonce criteria. At least two features make this program unicue: the
rove to performance eriteria instesd of vetaining conventional standards
besed o couvrse crodits and experieice and on the very important nlace of
the professional association in the partnership. ———

CURRENT SIaTUS OF SCEOOL-COLLEGE RELATIONSEIPS

Obtaining a clear picturc of the current status of collaborative ventures
in teacher education is difficult. The rapidly accelerating move toward greatcer
invelverent and partnership is ret uniforin across the nation nor within any
area of it. Yeot, certain issues and problems may be noted and promisiug devel-
epuents ideatified.

Issucs and Problons

There are many issues end problens at hand:

1. Instcad of altered practice #nd siructure many cooporative prograus are
rcally notking were than the result of change teyminology. It is in to
boast of cooperation, collaboration, and partnership. In some instences,
those who vsce the tersias have not exanined their own definitions of the
vords.,

2. Some parvtnerships beecone everarganized and so do not rewnzin responsive
to new ceaditions,  The cvoperative structure nust allow for delegation
of responsibility. "Suall groups and individuals noed to be given
authority. . . to meke dav by day cecisions™ (22: 22). At the sruwe tine,
not so nuch autherity sihould Le delegoted as to destroy the steering
groups through Inactivity and borcdom. Achieving the proper mix is ofren
difficalt.

3. Sonc coliabarative ventures are endungercd Ly the uagic of the word
cooperation. Partncrship cannot solve all of the pvoblews of teacher
education, and those vho fail to recognize this tend to become frustrafed
and cabittered (22: 233-34). VWhen that happens, colluboration usually
warnes, :

4. Some developing partuerships depend upon the fact that those vho work
torother are on the sanwe wave lenagth.  In sene other sitvation, a key
: : " sreeratioe vork through his skill, knowtedge, and

Foon)oes e, however, vhen the composition
- Coaneedse I oie of the wave length partuers drops
O
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out' or the koey porson Yeaves, the partnership may deteriorate. Partner-
ship by personality jis rot very stable. The skelete s of some such
ventures tura np periodicaily. -
Far too frequently the move toward collnboration is stifled because the
roles and rosponsibilities. of the institution and individual participants
are not clearvly thought through and jointly accepted,
Mapy of the cooporitive ventures ... are vague about responsibilities
and vho will decide what. A cooperative body not knowing its limita-
ctions as well as dvs possibilitics will die on the vine as have many
informal canriticss instigatel for the inproveument of student teaching
oo They dasbond after the flush of nevpess and cogenjality wears
off bocouse they are not really rezponsible for anything or to anybody
and find thenselves inoa power vacuum (20 100).

Financial problens put a severe strain on mary developing joint ventures,
Rarely do collaborative ventures reduce costs. Program inprovement requires
additione] funds, not {ewer. Korking in concert with others consumcs nore
time than does procediag alone. Differcat facilities and naterials usually
are called for. Dotn cost more. People involved in-a parinership witl
often mzhe sacrifices av the outset to ftiake it work. But this will con-
tinue cnly wntil they Jdecide the personal cost is too high. Then the
partnership is deud,

Some partnerships tocone vitualized nd deteriorate when the "™new" has worn
off and the excitemant has dissipated. "Unless innovation is sustained,

a progrum becomes novibund and eventually collapses or nust be vesurrected
in a major upheaval. The cooperative arrangements that develop nust not
only @llow but encowrvage dnnovation without destroying thenselves' (22:
233).

There is a shortage of professionals who are experiesiced in partnorship

ang who have the Mowlaedge, the skill, and, most of all, the vision to

give wiso leadership to cuerging or troubled cooperative ventures., Trail
and crvor atvenpty to build and strengihen joint siructures often cause
friction that may jecpardize the pavtnership.

Prouising Developuents

There ave many proaising developoaonts: - - —

Imicreasingly, stete dopoytuents of cducation are becowing full particinants
in all forms of partnorship.

There arc sigus that teacher associaticens and wniong arce heginniig to be
involved; teachers are now sceing thenselves as important participants in
the preparation of new tenclors, '

The evolution of pestnership forms has persisted; structures and procedures
continue to becent nore refined and sophisticoted.

Particrships are no being seen as valusble means of enhancing the profes-
siona) growth of school and college participants; prescrvice pyeparation
nay be the focel peint; it is nat the only level of professional greowin
served by collalootic,

Regional councile wve bejup estnblishied in mony of the ilarge metropolitan
centers of (e nuticn.

With the publicating of A Cuids te Professional Excellence in Clinical
Expericences in Teactws Pdacation (18) by AST this year, people who havo
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been seurching. desperately for guidelines for cooperative condtrol and
decision making in the clinical dimensiou of the teacher education program
nov have thew available. They will alsc have the guidelines in the frame-
work of a forwarl locoking concept of clinical experiences.

PRODABLE FUTURE DEVELOPMENTS

Trying to predici the future is always hazardous. There are, however,
at least fouy developuents in school.college portnerships that appear likely.

The first is the development of greater emphasis on partnerships at the
state level. “he Wushington and Maryland programs cited carlier are probably
illustrative. The stute depurtment will be deeply involved in providing
leadership

second developient i 1at teacher organizations wi ay a major

A 1 doveln; t is that teac! org tio ill pla jo
rele in all forns of partnership and at all levels. 1In nany instances, if
net nost, the pertnership agrecitents will be nlegotiated as teacher coatracts
2re now.,

The teaching center will develop as an uluost universal stracture in
whatever school setting the clinical dimension of teacher educaticn is estab-
lished. The end of the acute teacher shortage and the clustering of teacher
education students in centers will ensure that not all school districis will
participate in teaching center pavtunerships. It may be that laboratory ceaters
will be established ia sucihh school distrvicts but @ more likely trend is the
developucnt of conbinad teaching and laboratory centers,

The Tourth development is vastly inceresased student participation in the
deciston-nmking structuce, espocially at the local jevel,

CONCILUSION

The cunaventicuni leose affiliation of schools and colleges for the pre-
paration oi teachcrs is changing rapidly. The nove is to partnerzhip: Reg-
ularized collaboration in which there is shared responsibility and accountability
by professieonal equals,  Schwals and colleges ore boing joined in this now
relationship Ly ayprodriate related orgenizations and agencics. There are {five
connaon fo1n: of verineesbip, coch with many variations, New forns are expanded

understandings of pavinership are still developing.
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Education. FKensas City: Mid-coutinent Regional Educational Labora-
u)) ]’1(,

Collins, Jones V.o "I'he Teacher Educetion Center Concepts: A Unifying
Approuch Lo Tuancher Bducation,” [ducaticandl leadership, 27:544-
475 Murch 1070, T

Curtis, Deight Ko, ed. ing Quality in O0C-Campus Professional

Laboretory ey Bulletin No. &, Lock Haven, Pa.:

Associalinog for Stodent Teaching, 1937.

Doan, Lelond . B 1 P, Lansing: ilichigan Staie University [n.d.].

Edelfelt, Roy A., Donnld Mo Sharpe, and E, Breoks Suith, eds. A
h\y_pjuﬁl_}ﬂ_;.w“llﬂ»J}_;hli;- Washington, D.C.t National
Education Associsiion, Nitional Comsrission on Teacher Education

and Professionnl Stoandards, 19007,

Edelfelt, Roy AL, Dhooeld Brooks Snith, ods. Who's

in Choerpr oo ? Fiadong Resonsibility for Stuﬁ‘nt Teachina.
Washiingion, mgl :' ; Cedion Wiation, National Coiiis.
ich on ]Lb‘h:; FUREA

ton and \‘J'n)fu\,s'-i(mn] Standavds, 19606,
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Holdstine, Gerald D., ed. Developing Fecilities for Professional

Laboratory Experiences. 1h11l) third Yearbook of the Association

Tor Student Teaching. lLock Haven, Pa.: Association for Student
Teaching, 1954,

Maddox, Kathryn. Kanawha County Stulent Teaching Center (Multi-

Insti T T Ciar 1 e M g

Institutional). Lnulletnu; W, Vo Kanawha County [n.d.].

Milter, Moecton €., and Troy L. Stearns, eds. Off-Campus Student Teaching.

Thirtieth Yearbuok of the Association for Student Teaching. Lock
Haven, Pa.: Associatien for Stulent Teaching, 1951,

Maryland State Depnrtmcnl of [ducation. The Teacher Education Center

Convepi.  Boltimore: the Dopurtment (n.d.].

Swith, E. Brooks, and others, eds. A Guide to Professional t}PQlJpﬁip
in (lzu{pil_!\no1j9n¢:~ in 1yw<n dducation, Washington, D.C.

The Associntion for Studcnt feaching, 197077

P}

Smith, €. Breoks, and partick J. Johuson, eds. School-College Relation-
ships in Teacher ¢part of a National Survey of

Cooperative Vento diingten, DUCY Americen Association

of Co]xﬂwns for Teacher Fducation, 1961, .

Sriith, E. Brooks, Patrick J. Johason, and Rich~vd E. lawrcnce, cds,
Covv“1lt1v Structures in School-College Retationships yor loac?er

CReport wumber Twol LaqhtrvLon, D.C.T  American
Assaciation of Colleges for TEacher Iducation, 1965,

Smith, k. Brooks, and olh:-;':. UFoward Rea) Teaching: A Tcaw Inteynship
Proposal,t Journe] of Teacher Bducation, 19:7-16; Spring 1965

in Teacher fu‘C1L10\

Srith, ¥. Drooks, aud others, ods. Parine

Washington, D.C.: Ameorican Association of Coll coes for Teadhcy
Education and Associatien for Student Teaching, 1968,

vord, Willianm, and Joln Sutilc.  "The Ovcgon Plon To Inprove the Indiction
Process:  The Peogram To Prepore Supervising Teachers ond the Orga-
nization of Schools aid Colicges To Accomgodete the Pracess,"
Joarnel of Tcachey Wheotion, 17:0311-5]5 Winter 1901
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School-Coilege Relations in Pireparing
School Perzomnel: A Ribliogranhy

by Cnandler Barbour

I. SCHOQL-COLIEGE COOPERATION IN DEVELOPING PRUGRAMS

Amarican Association of Colleges for Tecacher Education, Committec on Studies.
COO} crative Structures in School College Relationships for Teacher Edu-

cation. Report No. 2 from the Subcomnittee on School-Coliége Helation:

ships in Teacher Fducation, Rashington, D.C.: the Association, 1965.

This is the second in a scrics of reports by the AACTE Subcocammittec on
School-College Relationships. Four models of such ventures are describod
and include a wode] of a cooperative resource demonstration center, an
affiliated school model, a teaching center model, and a student tcaching
council model,

Andrews, L. Q. Curriculun To Produce Carcer Teachers for the 1980's,"
Theory into Practice, 6:236-45; Decewber 1967,

The autlior po:nr~ out the inadequacies of what nay be called "traditional”
teacher edueation prograns. In calling for a radical revision of teacher

education prograns, the structuve of a partnership arrangenent is clearly

delincated *luding the wse of "clinical professors” wnd interaship pro-

grans.

Bennie, William A.  Ceoperation for Better Student Teaching. Mirnmeapolis

Burgess Publishing Co., 1064.

The author characicrizes stulent teaching as a joint responsibility orf pubdic
schools and teecher education jnstitntions. e describes typical prograns of
student teaching, some guinral principles invelving the agencies werking on
these, issucs yot to be resolved in tecaching educatior, and ways of resolving
the issacs

Bradley, R. C. "haproving Student Teaching Experience,” Con
- cation, 40:39-17; Oviober 18038,

epporary Fda-

The author discurses a oooperative teacher educition concept which prececucs
indetai] tie vesrmonasibitities of the priancipal, the cooperating teacher,
and the college coordinior. Finally, the idea is presented that only such
a cooperative endeever i the task of preparing teachers cen ncet the necds
of tomorron's schools,

Cariwright, Willima H.o ""fee Toacher in 2065, Teachers College Record,
6G:2205-303; Jonunr, 1964,

Ooe handred years honce, partnership--cooperetive planning betwesn scheols,

collegos rnd vniyersitics for teachor edocation--wjill be stundard practice,
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ws Svick. Cooperation: A Key to Urban Teacher Edu-

Clothier, Grant, and Ju
cation. Kensas City: Mid-Continent Regional Fducational Taboratory, ~
Junz 1969,
ED 032 255. FDRS Price: MF-$0.65; H{-$3

The Labecratory's Cooperative Urban Teacher Iducetion Program (CUTE) involves
23 collupes and six school systems in an attoaptl to develop a practical plan
for cooperation in preparing teachers {or inner city classrooms. The Lab -
<ch“ mainly as a catalyst in synthesizing and promoting ideas. A five-

age plan provides both & structure fer -the cooperative solution to probicns
d a sct of guidelincs for interaction., '"mique items included are evalu-
avive commonts {rom participating persommer and some guidelines for organizing
a cooparative progron.

‘n;'

Collins, Jomes F. "Yhe Teacher Lducation Center Concept: A Unifying Approach
to Teacher Bducation,"™ Edupat{oqgl Teadevrship, 27:544-47; March 1970.

The author discussces the teocher educatlion center concept as a means of cstab-

lishing a new kind of joint so\oxvant\ for teacher education shared by colleges,

state departaents of cducotion, public schools, and professionei organizations.
The ccntor is oxplained as @ \chl le where pLIbOanl focus on the study of
teaching aud learning while bLeconing nore coffective teachers and teacliers of
teachers,

Deaczurk, George M. "Urban Schocls: Challenge to the Urbaop University,
National Elemcntwry Principal, 46:50-34; February 1907.

The outhor discusses urban uiversity involvepent in all aspects of urban
school problews.  Included is a proposzal for cooperative veatures i the
developuent of teasher cducation prograas,

Llai, Stanley, ed. lppreving dcocher Ddacation in the United States. Report
of a Syiwposium onu\mvuj oty Ly P“i Delie Xapya Intornational,
Staniord University, and thoe §° U Uidiversity Chapter of thi Delta

TR
Kappe. Blooenmington, Ind. - Phi Delta Kappa, 1967.

1

]

The book contains the un SyepUsitn papels aloay with dascussions of each.
The last fouc ciantess o iy, Buaracs, Stone, and Davies ave particolarly
gernane to the topic of scaool-callepe reletionsinips,

Je
o3

Eriet, Roberi, "School funciince ﬂCﬂyplUih”" Tovards a Closov Partnershin,”
Tives Pducntion Suoploacat, I6T10200;5 Augast 1005,

The hend of the Bducetion Pepiriront of Whitelunds Coll foge, London, presents
a bricf proposal. The wrticle deais wivh the scheres which have ”\)L cial
reference to Mteaching jovtiod” end the use of schoals, Ho prosents a case
for a now solene which would necessitute rethinking thio whole of the student/
schaol/wutor/tcacher rolationship,
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Fuchs, Grover A, "Pitfulls in an Expanding Program,” Texas Outlook. 46:22-
245 March 1907,

Pitfalls to aveid as CL'ka‘t]‘C teacher education prograns develop are
discussod.  Adequate coamunication is found te be the key to the college-
school relationship. it is snggested that college supervisors have a
free hand in reconmending student teacher assisnments.

Haubrich, Veraon, 'The Culturally Different:  New Centext for Teacher Edu-
cation,'" Journsl of Teacher Bducatien, 14:103-67; Junc 1963

1

A volunteer teacher oducation proygvan at Hunter College designoed to preporc
teachers for "difficlt" schools was i itiated in January 1960. 7The planning
procedures of the publin scheol aad coliege personnel are precesnted,

---.  "Des! aiid Defoult in Teacher fducetion.!” Geeacional Paper Tvo,
NDEA Noationel Institute for Advancod Study in Teazhing bisadvantaged
Youtl. W¥aslingtoa, I.C.: Auwericen Association of Cnlleges for
Teacher Lducacion, March 19C8.

EDN 026 33G. EDRS Price: MFE-$0.65; HC-83.29.

This eloguent staterment indicates the rigidity aad bepucratic nature of the
educational systen. In order for productive change to come abovt the author
seos close relations betweon the college and school as necessavy. He notes
that school and college personnel nust mect in a sitnaticn context, reeducate
long tein school dlI\CLolu, Jook to vertical contexts fer professional de-
velopiment, and diagnose school di{ficulties as the beginning peint of courses.

Heidelbaclh, Ruth, and Havgavet Lindsey. Amnotatod Bibliography on laboratery
Experiences aml Relaied wr‘i\}110~

1 the Professtonal Id

it
July 196 G‘guf} Toe7. Veshington, D.C.Y ASsoci
Teaching, IS8

cﬂt]on Ot

ation of

(ne scetion of this conprohensive bibliography relaves closely to the topic
of School-College Cooperation:  School-University Responsibility for the
Professi-nul Loboratory.

Keppel, Francis, and Peal Perry.  MSchool and aiversity: Partners in Pro-
press,™ i Detta 42:174-80; Januvary 1951,

The Maaver of Arits D Teoching, the Twenty-Nine Calleze Plan, the Intcraszhip
Plan, ail (he Scheod mal Undversity Progran for Rescurch and Dovolopnony ave
progrvain clivited by preblen jdentiflicetion.  Alidances botweon achools end
schelars, prezent and fulure progien reloticonships, finencial support for
full-tive stedy by oxpc:i(tntcd teacheis, coordipited stud sequences, role
definition, better comamication, and peruanent finencing for rescarch and
dovelopncut cre amony, investigations at Mlarvacd,

Love, R U, "rovard the Trproveawnt of Teades Educaticn,” 111iaols Schools
Jowrnal, A8:9-15; Spring 1968, |
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In the searveh for ways to inovove teacther oducaticon, the author postulates
that an "Bdacutionnl Dovelopuonts Groun™ mighr be uscd by the uriversity,
anong other things, for waintoining close contact with the public schools.

Lowe, Alberta. “Becouing & Teacher," Childhood Pducation, 44:239-44  Docember
19{—17 . . T TT T Tt T e e e

Tue author discusscs Towe treads in teacher education, one of which is the

YRoJe of Public Scheols in Toochee Bducatien.' In 111< section the necd

for a partnership of schools ) colleges, state, and federai agencics is reit-

crated. ) ’

Miller, Mavy jouise. 'How To Streugihen Student Teaching,' Pennsylvania
Scheol Journal, 117:516-19; Januery 1966

This is the sccond part of a two-puri report which describes tic Penasylvinia
Student Teaching Projoct and "Guidedines, Roles and Procedures for Improving
o - 3 1 o
the ¥Yield Experience in Pernsylvania.”™ The Burcau of Teacher Education plans
to vse this ropoct as the hasis for future program approval in the various
colleges and vniversitics of Peansylvanio. T §s 2 conuitment te close
cooporation botween the callege or university and the cooperating school,

Purpel, D B "Student deaching,'" Jownal of Teacher FEducation, 18:20-23;
Spring 1907,

The purpose of and rescuorces for high-quality student teaching are discussed.

The problewss facing wost portrershins in current student teac hlng progvams

end their possille soluticons are considorad bricfly.

Rivlin, flarry N.  UYew Tcashers for New naigranes,” Teachers Cojlege Record,
66:707-18; duy 1905,

Issues faiug scuonts 5nourban arcas teday are analogouas to the influx of
inmdgricnts in the cayly 1800's.  Three ifwplications are evideni: colleges
and viiversitics wost decide now on theiy comnd tnent to teacher education;
schools, colleges, aud onivorsities wast begin to play for on active part-
nevshipy ool dnlosastics ehout teecher edncation rust Lo disseminated pove
widely,  The eutbor projescs 4 now potteen where college faculides and nwestor
teacuors will work closeiy in teacher olucation contes s, ;

Ross, Mirlenv, <o, Scheol-Uotleie Collnboretion in Peeporing School Poer-

IR | S'IL\\(\ I)J‘\\vl,ﬂl.\ Gnoihe i} oy "AlL\IJL‘x. JAGH -

s, DLOL T ERIC Cleayinghouse on Teacher Bducation, Hay

[U O’Q 00U, FBRS Paoicer ME-30.65; HC-§3.70,

This is a gaide to 82 Jocuoonts absivactad Tor Rescasch da fducation (RIE)

on propacing school persan .\} throngh velleberative ef forts of public schools
and xm]lg\\ O RME ebaorecty oo vopvoduied as the eanotated bihlicgvaphy

and su. soof e eatoecrics an vhich the ool seolleps relationships Tall

ave plusgntsl.
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RN S MW "partnership in Teacher Prepoavation,” N
v 1602

Journal, 53:61-62;

The anthor attenpts to ansuer three basic gquestions: (a) How does this port-
rership vork? (b} Mow elffcctive is 1t?  (¢) How can it be improved? He
refers Lo a study bogun in 19338 by the Novih Central Association of Colleges
and Sccoadary Schools.  While west schools dndicate a high degree of satis-
faction, iwprovegent is deewcd necessary. Parctoership roles must be fully
understood and accepted before success oom be achieved,

N
ti
AR

Schueler, ilerbert.  'Tha fluater Colle
Sirieciath Yonbook., i
for Tencher

an,'t Styength Throvgh Reappraisal,

shington, D.C.; Awullcan “Association of Colleges
veation, 1053,

The authos provides the background wng #Framework for a plan to assist in the
staffing of schools in "blightaed' arcas.

Shtaplin, lquon To, ond Arthur G. bowell, "A Comparison of Intersship Pro-
grans," Joanal of Yeacher Educntion, 15:175-85; June 1964,

Te avthors trace the Listory of internships through scveral decudes and
point out the wutny vays of coopevation between colleges and schools.  They
also meke several suggestions to both the universities and the schools for
meking <he programs of student teaching and interpship stronger and more
noaningful to the profession.

Swith, E. Brooks. "Joint Responsibitity,' NCA Journal, 57:18-20; May
10(&.
in calling for vhalchzorted colie. o cation between the colleges ond the

sclwols, the author discusses the propise of @ {(2) realistic but theoretlically
bescod teacvher education of a continuing nature, and (L) means for studylug
teachling and curricular Jmiovation.

---. "Needed: A New Goder in Stwdact IL:.L1nn That Brings Jeiat Respon-
sibility for i Tesst w\-l Poyvetopaont., H~1voilz Bayine State Usiver-
stty, Octobor 1008 sz:u;(npu~<.

ED 023 024, LokS Frice: Mi-S0.65; HO-83.20,

The writer cutlines o now divensica in cooperative efforts:  the Cooperative
Cliniead Teoachinyg Contoi. dhis now stroctire woald b snpported and developed
by stofis of contyabuting colloges aid schonle. 30 would foous on facidi-
tatiuy, teacher proporetice, ins{roctions) liprovesent, corvyicolum developncnt
amd gesenrche An ouddine of the possinle conter is dincluded.

Sauthuorih, H“rion UNeaded s A Bovelution in drechior Education, Famsylvaniu
Schieol Jownel, 117:0-84; Sepaviirr 1008,

The uriter explores the rvedical shifts thet are necessavy fopr basic change in
teocher cducation.  Consilorshle atleniton ig given to school-colloye pariner:

ships anl cooperation for dnpravel toacnsr eduention,
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---. Mlecacher Education {or the Middie Scheol: A Framevork," Theory into
tice, 7:123-28; Junc 1908,

The avther calls for a ncw teacher cducation ccalition of schools, colleges,
teacher organizations ond ozencies to neet the needs of the middle school pro-
gram. A clinical sciting for teacher education plus a new mode of staff
developuent could resolt from exploration of the coopevative plans,

Wiles, Rtmball. 'fhe Tewsher Bducation Ve Need," Theory into Practice,
6:260-65; Docarber 1067,

The auvthor reviecws the roles of the college in the preparation of teachers
and delineates coapoicacics sought, vhe inguiry approach, the professienal
sequence, the internshing, and the partnership botweon the university and
public school personnci.

Woodruff, Asahel Do Student Teaching Today. AACTE Study Series, No. 5.

Washington, D.C.7 vican Association of Collicges for Teacher Edu-
cation, 1960.

Current litevature wnd procitices in student teaching and ways of jumproving
the quality of the programs are reviewed.

IT. SCGHOOL-COLLLGE COOPERTTION 1N ADMINISTERING PROGRAMS

Aizericen Associetiva of Colleges for Teacher Educuation. "The Intev-Institu-
tioual Progres. Develvynoni Project: A Compendium of Twenty-five Program
Renorts," Project Rojart Five, NDEA National Institute foy Advanced
Stugy in Tesching Discdvantoged Youth., Washington, D.C.:  tho Asso-
ciation, bDeconber 1018,

LY 030 595. EDRS #rice: -N0L60; HC-$3.29.

In additiosn to an overvier of the pioject ihere ave in this report brief
descriptions af the 25 davormiviversity end school-university programs.  ¥hile
the theire ia educacion for disadvantsged youth, the project idvnlifics riay of
the problens and baordcrs thrt arise in duterinstitutional effort,

Bizxler, Jours L. "Saasalito Teuchor Pducation Project:s STFP. A San
Proacisen S{ote Collepe Swusnlito Scheoal District Ceooperacive Atterpt
To Change Edocation.™ Son Prancisco: S Mroacisco State
Collegn
EB 023 633,

Price: Me-$0.05; HC-83.29.

Thie puper is extractoel fror wn eoriice seporl of the STED progras and i3
intended @5 an ovlradl dosaript of the vooporative eoffart of San Fruncisco
State College wrld o Mariite to esiablizh e ot conpus teacher
education cantes. Cleetives, odvinistration, carcicnlun, ovalustion, couns

eaaicat ions, and

Tiading ore discvrsod,
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Bosley, Howard L., el.  An Experiucnt Fh1noe. Vo] 1 iedchor qucatlon
in Transition. Bultimore: Huitli-State To: T0] e ’
MaryTaid Statc lepartment of hducnt}nn, May 1969.
ED 033 883. EDRS I'rice: MFE-$0.65; HC-$13.16.

This volunnc, as well as Volime 11, is an outgrowlh of the Milti-State Teacher
Education Project (M-SIElV), a 3-yei program to strengthen the capacity of
state departinents of cducation in fostering relations of local education
agenc.ies and teacher cducation institutioas. Part 1 deseribes the basic
state programs.

---. Emerging loles and Responsibilities. Vol., 17, Teacher Education in
Transition. Bo iiimrc: MiITi-Statd Téacher Iducatlon Project, Maryland
State bepartucnt of Education, July 1969,

ED 033 §84. LIRS Price: MF-§0.65; 1C-§13.16.

Materials collected in this volume relave to M-STEP (sece Vol., I). Part 1
includes some itemws on hew dirvcclions irn cooperation for clucation agencics
and Part 11 has scveral diteis on now partnerships in teacher education: the
teacher cducation centor, systeas of planned innovation, and others.

Clarke, C. M., cd. Teacher Pducation and the Peblic Schools. Fortieth

Yearbook. Washinglol, B.C.YT T ASsociation for Student Teaching, 1961,
Jdentification and exanination of progran trends pervade the organization and
content of the nuvercus writings. Aduinistrative problems, the partnership
coucept, role perception, the interaship coustruce, team teaching, laboratory
practices, and off-canpus programs arce aidng the pivotal ideas bearing upon
the relationship between schaols and tewuchor education,

Dunn, Rita 5. "Dircctor's Report of Scucol-University Gradvate Teacher
Training Center for tho Disadvantoged, July 1, 1960 to July 21, 1970."
Brooklyn: long Istand University, Graduvaete Gcho o1 of Idd\d‘lol June
1970, Mincographed,

Locel collection of the I'RIC Cleariughease on Teacher Education,

This is 2 report of the operaticn wul pssesonent of a graduate progran for
"rid-careey' adults doveloped entirely in an off-campys settiing.  Jpteraction
of scheo) end college jersonnci is stressed in this scquence that replaced
the theooretical background for netheds with {icld vork, 7The nedel is now
avajilable sor intercrced partics in the forn of reports and slides.

Ensbectson, Wi)liaw B "Curricniar Relevenes g Teacher Iducation,' Stvess
and Carqpus Respopser Onrrcat Jssoes iy - Educuiion,  Washingloa,
DG it ) 5.

"i‘ll\m'" Ao CTal o 5oy ditgher Bducetian, 190s.,
ED 020 Qu2.  Not availoble fron PDRS

have b - Teed Lo s s dlons with fieldd “ilUJLjOhS. I1: notes that
Yoo e bres zchosl-col)epe cooteratieg,

tter cites exenplars ol prolrerive teachor cducation experinents that
1
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Graham, Richavd. "Ihe Teacher Coyps: One Place To Begin.' Bulletin of
thp National Assxociation of Secondury School Plln”]n(1>, 8274960,

October 1vas.

The author revicws the two-year-old program spousorcd by universitics and

“local school systems acyoss the nation, Presonted are the rationale, the

costs and how shared, the depree granted, and an anelysis of what has
occurred siuce the inception of the Teacher Couips.

-ha County Studentv Teaching Center: Malti-
W. ¥n.:  Kanawha County Scheols, 1969,
ME~SU.65; HC-§3.20,

Kanawha County Scliools. '"Kan
lastitutional . Charle
ED 030 626, LDRS Price

144

ston
.
:

The student teachiag conter described is a cooperative prograp involving the
Kanavha County Scheols, six colleges, and the state depariment of education.
The background of this center, the functions, its composition, and guidelines
are sumiarized. Partjeonlar innovative practices and projections for the
futurce sre included in the report.

Kelly, James, Jr. “'the Four States Projeci: (Califernia, Colorade, Oregon,
Fisconsin.” Special Report. KDEA Kuidonal Institute for Advanced Study
in Teaching Di~ad-un(awvd Youth. VWashington, L.C.: Amcrican Association
of Colleges for Teacher Education, Deccnber 19608,

ED 027 272, EDRS Pricce: MF-$0.65, HC-$6.58.

The decumout reports o feasibility study of sitace efforts din ceterining ways
for better use of resources In training teachers of disadvantaged.  The Oregon
and Wisconsin roports in particular are related to collaborative efferts of
school and university porsoancl dn devedoping putterns for nerve effcctive pro-

grams,

Multi-State Teacher Education Projcct. Guidelines for Student Tcaching: An

Lxperinental fladbook.  Baltimore: {dti. Star;"fEach[Y.fdﬁ{—f153"?fbjcct,
511,]and Stuto Uk:n)tnknt of IdnLntxon, 1069,

ED 039 192. EORS Price: MF-§0.65; LU-$3.29,

The docureat reviews o nunboer of {acets of cooperative efforis in developing
student teaching situations,  Guidelines ervc plL\,d d for: daterrelationships
of schools, colleges and state depoariuents; selection end supervision of
candidates; developront of roles within the ccoperatively planned eroangonsnts;
and critcrin in sclecting personrel.

Rivlin, Hurry N “.L: Uebia Fducation Propranes ot Fordhion Univessity's School
of Lducation. Now Yorke o Foodhus University, School of Edncation,
Noverber 1008,

ED 025 481, EHRS Pricces  MF-§0.G5; 1K-$3.29.

The propuration progriies for scheol personncel o vorl dnourben aveas 32 based
heavily o cooperation betweon the colleye, th ‘nn-11n scheote s 2ho e ity
and oithey vaiversity doporo ents. The IENES providos wodoe S
feotures, colluborative o-poets, and the changes holay e

involved.
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tchalock, 1), Del. A INYE
Approach to Elc
Clezvinghouse o1 1¢n .
ED 035 €03, ILi: Price: .\l:--SO.G.; I’7°-§5.29,

sed, Field Centered Systeows

Whshington, D.C.r ERIT

the Comiicld Model ¢f tne Novthwost Revioaa) Bducational lLaboratory is iden-
1ified in this poper, Lowover, the anthor notes that the adopting college and
school systom shodld & povtiers in selecting the competencices and behaviors
1o ba developod.  Fhe wodel itsel! onn | to diffevent prograns and
cituations ‘md Cpressiis n fracevork (or schovl-colicge collaboration.

n

Se h_q_n_?_ 'C‘o_l icge
C

twith, E. Brooks, an? oilors, Fo\ar,-‘r‘ tive Styuciures in
er 2 S American

n]atlolul\lmc fg; ~ryt. __i
Astociation of feaclhi~e Education, 1965,
ED g1 485, Epis -$0.6G5; NC-83,29,

The repovt s doevole] 1

O ]110 1= of adidnisirative stractures of co-
operative vontures eoiaet in 136165 and of wedals foy coopcrative

structures,  In o edditTon to pointing oat trends, the writers identify the
characterintics ead practices of cocperative relatjonships. odels of
cooprretive stractires oo Crgeribed snd iliusorated for Lebshing ceaters,
selfidiated \u Bl Susce denonstyation centors, cooperat

cexvice and catien, and student ha‘_!ung; councid

o
’

O in pre-
g,

Seew Moward Real Toneidngas A Tean Intemnship Preposal'™ Jouran] of
Teachey Ddnciitio., 19:1-36; Spring, 1068,

ore foueis in the develogs of tho Detroit Pe-iie Schools-
aiversics Ulcoaniary ‘Tews Interaship Pliet Propves

pive teachers vho bl oxporicsced 2t Ieest port of thotr stedonl teachday
prograie AL plecsey of e progras are discossed and the g iicritens end
sesponsibilitices for <hs ceopovatin !

The anuthnos ox
%

Payie Steioe U

oy e o
[ LA

Coinstitutions Cre noted.

ce-y edse Pertiersioos
Associnlion of Lolin oy e "
Student ]\.\Tﬁ!‘; , Yoo

Washington, Dl Aoevican
Chducation and Assoziotion e

Yhe editors ofier ¢ oo v of the 1906 ALY Socaor Wortahops Dy adiin on

i i » N
USchiool-Colieoe Paviy o s in Teachor Bluce O, relates wierinl ot
viven ol the vorrshoy o Tollevay of prograns 04l Vet g schie Dy -
g 1o ; oo

collcege work,  Tootes coddorad are: trends in collabosalion, nnalo om0
partucranips, dssocs sot problens e colicbhoration, toealetony Jovo oo onts
in collaioretivog, Toomdor ioay for pastaceshiy

that have o doewl oo this ondoavors, :
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responsibility and joint acceptance of procedures are sought. Anticipatced
trends include cooperative study of laboratory procedures, preparation of
supervising teachers, coopcrative use of personnel, and innovative financial
provisions.

School University Teacher Education Center Staff. *School University Teacher
Fducation Center,'" Natiopal Llementary Priucipal, 46:61-13; February
1967, Tttt T T

Outlines are the orvganization, development and function of a truly cooperative
venture in teacher education. Descriptions of university and public school
objectives are described along with prelinirary results of the program.

Talmage, Harrict, and George Monrce. 'fhe Teacher As & Teacher Educator,"
Leade , 27:609-13; March 1970,

The authors explain how the Cooperative Progran in Urban Education {CPUTE
at University of 11lincis, Chicago Civcle develops a plan that maxinizes

input from college, schools, and commmnity. The allied theme of a self-

regenerfive system in teacher education program is explored.

Thomas, James, and Joseph Flaheriy. "Pilot Center for Student Teaching;
Questions and Answers.' Charleston: M-STEP, West Virginie State
Department of Educetion, March 19069,

This report coutains questions and answers reogarding the establishment,
operation and impact of the Multi-lnstitution Pilet Center for Student
Teaching. Included are notations on the organization, the funding, and
the opiration of coopevation teacher cluchtion ceonters. Also commeits
arc made on roles, asscssncats, and new responsibilities in this West
Virginia progranm.

U.S. Office of tducation. 'Creative Developnents in the Training of Edu-
cational Personnel." Washington, D.C.: Department of Health, Education
and Telfare, Office of Edu-ution, Burcau of Educational Pcrysommel Devel-
opricnt, 1969,

ED 053 911, EDKS Price: MP-$0.65; HC-$3.29,

Tais cellection of progriw descriptions is inteided as a rveference source on
a varicty of alternative approaches to the training of various educvational
personncl. Projects on basic studics, specialized tvaindng prograws, ond
speiific training in technique are deseribed. Collulovating agencics, fund-
ing, and techaical aspects are portrayed.

Fard, Willian T., and Joy Hills Gubser. "oOoveloping the Teaching Internship
Concept in Oregon,” Jouvnal of Teacher Education, 15:252-61; Septenher

1961,

The teaching intoraship concopt ia Orejon provides eppertunity for the kind
)

of clinical cxpuricice which 3s plannad cooporatively ia tosus of a vespon-
sibility, shaving agreciicat Leiweon the public schools und the teuchor-
preparing instituticas. e teechin? interaship ig loaked upen as a form
of clintcal expervicave wiich hoelds provisc of boing rare eoffective than
other procedwres in deselopiag the high-level skilis 1oquived of teachers,

O
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Westfall, Byron L. "Student Teaching Programs in Certain School Systems of
the North Contral Association Arca,' North Central Association Quarterly,
7:237-45; Wintes 12063,

The writer presents information on the mapy ways in which off-campus centers
are used. Among the promising practices noted arc cooperative efforts in the
selection of cooperating teachers and in the provision of mutually beneficial
services.

Wulk, Jerry E., and Ralph M. Miller. A New Approach at U.C.L.A.: Secondar
Teaching Internships,™ Journal of Teacher Education, 16:300-02; September
1965 T

Described s a neow preservice suomer program conducted at the University of
California, Los Angeies [UCLAY for sccondary teachers. The article presents
sonc uscful departures frew the conventional training program that reouire
considerable cooncration with participating pnblic schools,

IJ1. SCHOOL-COLLECGE COOPERATION IN SERVICING PROGRAMS: SUPERVISING,
ANALYZING AND ASSESSING

Amershek, Kathlecn, and Chandler Buvbour. Innovatlve Ideas in Student

feaching. TWashingion, D.C.: Nutional Edusu(ion Association,

Rationil Commission on Teacher Education and Professional Standerds

(in cooperation with Maryiand State Depavtment of Lducation},

Ovtober 1968,

ED 025 488, EDRS Price: MP-§0.05; HC-§3.290.
Twenly-eight student teaching prograns are identificd and swararized by tie
writers as possessing innovative attributes. Ihe ceoporative school-college
feature is identitied in a nurbesr of the programs

Boyer, Erncst E., and others. '1he Santa Bavbura Coordinated Education Pro-
ject," Edutatien Dipest, 31:4-7; Octeber 1865,

A joint venture supportcd by oo tord Foundatien soenc is describad, 1t involvas
the University of Califernia, 27 scheol Jdisiricis, and educetional units in
Santa Burbare County uorkiwg 10 Jrprove cooperatice cdueational prograus. The
objective is to estabiish one unified professional community to utilize col-
lective educational resources in ouc LL\t Coast rcojon,  This "cencer" is
studying the work of ten scparate projocts clessifica under three major hewd-
ings: currviculua continuity, teacher edu\.t1on, and instrecti®al orgoniza-
tion,

Brown, Willioi., and othore. MLhos Ansclos City Schools. -Partner in Teachoer
Educztion," Jearnrd ¢f Toeaghoy bavcation, 12060055 Mrrch 190!,

Ten phases of coopizetion betwveen the Tos Aol Tidy Scheols ond vaiver-
sities end colleges ove cited, Tong-vo is antd cooperative
effort porrente progras JOSC“iptAvn> el

Caaceieiuront
Svaln tions,
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Christenbury, E. S, "Adjustucent Requirenents of an Off-Campus Student
Teaching Program in a State University." Teacher Education eznd the
Public Schools. Fortieth Yearbook. Washington, D.C.: Association
for Student Teaching, 186). ' :

The tra.sition from o coaventional program to a quarterly off-campus centers
progran at the University of Tennessce involves strategies of adjustment,
Personnel seclection, modical service and provisions, housing arrangements,
credit allocations, and the preparvation of cooperating teachers are among
the topics treatced.

Collins, James F. "ldentifying New and Emergining Patterns of School-Uaiver-
sity Purtnerships in Teacher Education and Thoir Tuplications for
Rescarch.'" Puper presented at Anerican Educational Research Association
annual meeting, YMurch 1970, Minmecapolis,

ED 042 692. EDRS Price: h.-so.os, 1C-$3.29.

The author discusses now types of cooporative programs that promotie more
poteat teacher cducation programs when differvences are resolved between the
schiool and the college. brief descriptions of ncvw program, including
teacher elucation centers and dimplications for rescarch in school-college
ventures conclude the paper.

Crockett, Walter, and others. "Report on TIT Site Visits Conducted in Nov-
cnber and Decerber 19069." Washington, D.C.: Departwent of Hcalbn,
Edvcation and Wel:fere, Office of Fducation [n.d.]. Mimcographed,

ED 043 597. Not aveilable from LNRS.

This is a rodera asscsseont of the TIT projects designed to bring schools of
education tegethcer with liberal arts persennel, public school persomnel, and
conrrmily representatives in designing new systems for training cducational
personne).  The authors noic they found browlencd attltudes tovard the edu-
cational process and a chenge toward increased interaction with individuals
fron other scctors.  1he s Ln1f1cant defect noted is the problem of estub-
lishing parity.

Davland, D, D. '"Neededr New Models for Leerning To Teach,' Jouraal of
Teachor PEducation, 18:4; Spring 1967,

The need for cxperimoniction and rescarch in various types of cooperati.e

teacher cducation progroamns is stressed.

Deveney, Kathlecon. 'i. C. anld the Public Schocis." Berkeley: University
of California, Office of University Relations, 1967,
ED 024 701, EDRY brice: MP-$0.65; 1C-83.00.

The booklet contains Loded doseriptions of educational exporvivcats being
i i o
conductad Ly roacarchovs oo varieas Ul 00 cargusos and newby schools. The
itens of college-sched eoceseretion, lobraory schools, and oducational
. ) Pi H
Innovation relate to the tapic of conporative teathor colucaticn,
:

3}

37



[E

O

Dodl, Norman R. A Guide to & Model for the Preparetion of Elementavy School

Teachers [Flovida State University].  Washinaton, U,C.¢ ERIC Cloaring-

housce ot Teacher Iducation, 19569,
LD 035 601. ERRS Pvice: MF-£0.65; HC-83.29.

While the Florida state Model deals primarily with individualized programs
for students of teaching, intracollege coiloboration, nrogran modilication
as a result of moaitored progress, aad d]llLT”H11at0d ~caLf1ng there is an
important element of university and scliool systen cooperation indicated,
The "portal school' is conceived as a weeting preound for the school and the
university to assces their programs in light of the progress that neophytcs
are making. ’

Etten, J F. "Expanding the -School Plan for Teacher tducation Facilities,"
Ec o tien, 8§8:235-40; Fall 1968,

This avrticle contains a bricf cxoloration of the rationale behind the expan-
sion of the public schesl plant to bendlc wore adequately the teacher edu-
cation progrum in a "real" sctting.

Heming, Hilten V. "Progeess Throug- . ive Action," Joq;qg} of Tuachcr
Education, 12:101-03; March 19

Lducation beyend the college canpus is explored in relation to inservice
training, rescaveh, evaluation of evisting programs, extension courscs,
sumsner sessions, workshops, and conferences. The college-school coeperative
council at o reglonal Yevel is deseribod as a promising proposal with impli-
cations for finance and progran irprovensit.

Norbovig, Morcelia, ond others.  Vkaploving the Futwre: "I U Had iy Vay':
A Syaposie,'™ Jowrnal of Teaches Bducation, 13:437.11; Decembor 1967,

A collepze professor, an cleaontary school princival, aud two olcm:ntary

school teochers offer suggestions fron threr points of view for inproving
cooperative teacher cducat ion programs.  This syuposium was originally
presented in 3001 as parve of & L‘\11nb oF represcatatives of Northern I1)inois
University and its cooperating schools.,

Salsbury, Robort E., Jv. "A Study of the Feasibility of the Washington
State University- fetlovue Pullic Schools Corecr Yeacher Project,”
Unpublished lwetor’s dessertetion, Woshington State University, 1969,
LD Q10 138, EDRS Price:r ME-§0.65; HU-§9.37.

The author piescnis an asscarment of the pilol projecy at Bellevie that was
ained at deternining the foaaibility of a new rodel dor pregran d2velopronts
in tegcher prenarstion wnd cortitivetion, The divoasion of joint planning
betvern university and schoel of Jjcials is busic in rast of the ten eleionts
of the purujoot,
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Stinnett, T. M. "Cooperative TiPS Conferences in Retrospect,' Phi lelta
Kappan, 42:61-66; Noveuwber 1960.

Conferences beogin with cyiticisn of monolithic character and control of
teacher education and end by being appalled at diversity and demanding
uniformity. Drastic diminution of snob appeal of upper grade and college
people to elementary and lower grades is discussed. There is a critical
examination of subject or content offerings in teacher education.

Schroeder, Raymond M. "A Laboratory Approach to Teacher Education,” Education,
81:476-77; Avnril 190061,

A laboratory upproach to teacher education, instituted at the University of
South bakota, featurces ceoperative use nf moterials. College personnel
provide leadership and methods courses.

kronshi, Stanley P, and Richard Nevton, MImproving Teacher Education: A
Triple T Approach,™ Secial Lducation, 34:311-15; March 1970.

The authors discuss the new ageney, the "School Clinic,™ established at
Michigon State University's 10T Irojeoct that allows scholars, school per-
sonnel, and comunity represeatatives to pool their efforts in creating
new prograns for tie training of ail partics involved in teacher training.

Yeshiva University, Ferkeuf Graduate School of lHumanitics and Social
Sciences.  "Grant Proposal for Cuntinuation of Federal Support of
Seleocted Cowmponents of the Project Beacea Training Progranm,
Septouwber J06S-August 1969."  New York: the School, 1968,

EB 025 474, LEDRS Price: MNi-§0.65; HC-83.2¢.

This is a propuosal for z continveiion of suppart for the sixth year of Froject
Beacon, an expeoriments] denonstration program designcd to develop new approaches
in wrben tceuchev education. The progran invelves cooperation of the univer:ity
with state, city schools, and cormunity ageacies. In addition to field exper-
iences there is ewphasis on sensitivity training and behavioral objectives.

Usc of clinical profcssors and comaunity consultants are wnique featuves of

the progran.

1V. TEATUKES Hl]HiR SCHOOL-COLLEGE RELNTIONSHIPS THAT COXTRIBUTE 10
COOPTRATIVE ENDEAVOLS

A, Tean Arrangcencents

7

Concordin Teachers College. YA Pregren of Grientation aad Inscrvice Educotion
of Cooporating Teochers.'” Rivee FPorest, J1l.:  the College, 1960,

The decaient descorileos oo couprrative preoaom dosignad to o streagzines relations
between the colloge mnd the off-co s ' Stk AR SRS NI
interost ure the ideas of eallege . vl N
centers and Uhic Jeave of casmned po 0 U U Co oL s e e onidl
Pain the college for poriods of v
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Fall, Cherles, and John Wilson. "Ihe Maryvale Project: U51 g Clinical Teanms
To hiprove Teacher Edncation.'" Buffalo: State University of New York
at Duffalo, School of Education [nal.].

ED 028 142, ELRS tuoive: ME-30.65; H0-83.29.

The authors rceport an intensive l-yenv graduate progran for teacher certifi-
cation that is developed cooperatively by the schoul district and the university
and serviced by a "clinical tean." 7The tean of & college coordinator, a public
school coordinutor, o university instructor assistant, and others when their
compctencies arce noeded, divect the lcarniug ctivitics. 7The routine and the
background for the project is given.

Jenkins, 0. "euw reaching and the Intern,' Chic Schools, 44:17; January
1966. '

The team teaching approach is being used not only to strengihen the instiuc-
tional prograu of studﬁnts, but also to enrich the interaship expcoricnces of
the systei's student tcuchors. Sone of the advantages ol the program are:
{(a) Planning is cowprchensive, (k) Inthusiasp of the ieam teachers is conta-
gious, (¢} The usc of mcedia iv nove effective in a tean. (d) Growth comcs
through exposure to the wany ideus of the tean (e} Interns criticize one
another, (f) There is cooperative administration, evaluation, scheduling,
and rescarch.

Languis, Marlin, Lorren Stull, and Jaoes Kerber. "peeming: Ianovation in
Teacher Iducation,'" Ecucationel Leadership, 26:806-105 May 1969,

The authors discuse the development apd inplementation of the iliddle Elemcittory
Teaching Tewn QMETT) progres vhich is a cooporative arraingencat between Ohio
State University and Colurbus schools for incveasing expertise of beginning

and inservice teachoers,  The Levnole is teawvork for the wiiversity ond school
personnel working as ¢ clinical teoacher oducation team In assuming respon-
sibility for divecting on-canpus ard off-canpus experiences. ’

Lindsey, Mivgaret. "feaching Teanm:  Student Tfeacher nud Supoervising TLaanx,
Tezchers Colicoe Jouvanl, 38041 155 Novenber 190

It might Lo sadd thot o tewn, the stwdent teechor, and the suparvising teacne

is made up of andividusls vho, hoving jeinad tegether becavse they perceive

comran and valuced goalds, sapplencnt and COJ’]C\”Hl cuach other ax thoy work

cooperatively toward theiy wotually agrvedd upam goals.

Milanovich, Antheny, "kKoatod:  Mowe Good Supaivising Teachers,”
Schonl Jourasl, 67:27-27; 0ziober 1000

The author Iists uhat he believes to be sone of the pajor criivicisus of
supervising teochora, <‘;;c\t criteria for the sclection of cospetont supar-

vising teachera, ond mhos sone voooniandntioas, le strossos aad develops
the tean uypzoAai Tovdoproning the work of e steeovising fowcher,
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Ponnsylvania Advancenont School.  "The Pennsylvuania Advancement School: A
Brief NDescription of Stoff Development and Teacher Education Programs.”
Philadelphia: i School, April 1969,

D 033 901, LLRS Prace:  MP-$C.65;5 HC-83.29.

The school prograw ix to stawulate pasitive change in the educaticn commmity.
This organization rude up of 54 professionals has become a demnonstration
coenter, a policy infornniicn center, a consulting agency, and a4 base for co-
operation with seversl uvniversities in training interns and other under-
graduates.

"Cooperative Program for the Preparation of

William Murceh Rice University.
rs." Houston: the University [un.d.]. Minco-

5
Sccendary School Teach
graphed,

Local collection of the ERIC Clearinghouse on Teacher Educatien.

The progrow developers reeord how the wpprenticeship and internship plans
at the university provide for unjversity faculty, public school faculty and
adainistrators, and teachuy candidates to be involved in planning cach
candidate’s progran,- Significunt responsibiiities of the pregram that are
shared with schools are:  recomaendotion for early parts of the progiam,
help din selection and assigiment of internship expericnces, guides for
intcernship, and-reconaondacion for certification,

Vodick, Bdward M. "An Exercise in Teemwork," foxas Ouilook, 46:25; March
1967. - -

Enphasis is tovard the uac of cooporative plaaning and teeching by the

supcervising teacher and student teacher.  This teon anproach enbances the
cbservation and stirly of ¢hild behavior., 1t alse provides more elfooetive
end botter individaotized inzstraction,

B, Internship

jon for Studiént Torching.,  Internshivs in Teachsy Edvcution, Forty-

Jati
sevonih Yeurbook. Vishinston, DG the Assaciation, 1068, 77

The volwaee has o connrdhonsine treoatincnt of the interaship concent in teether
cducation The 11 chopters in Part 1 Jdeal with the structure and stratogies
of internships. Pari 11 roports the vesults of a survey on intcraships and
sunicarics of 15 ropresontefive progrens.  An ortensive annotated Libliogrvaphy
on internships in tescher oducation is appendod.

'

Boodish, ilyman M.

Stadies, K5:20-200 bopeary 10064,

TPCG A New Approach to Teacher Training," Social
1 o) iy

The Intern ‘teeching toogrs for Collcrr Orndinates {(ITPCG) 18 described. Tuds
Is & Torplo Wniversity toachor Sducatzon progvan yaich proporves coiloge

groduates for teachinsg b scoondary schools,
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Boyan, Norman J. "fthe Intern Teor u Vehicle for Teacher Education,”
Journal of Teacher Iducation, 16:17-24; tarch 1965,

Suggestions are male for hﬁél(d]ﬂ' the intcraship as a feature of teacher
cducation together with better utilizatioan of the staff. The preinteraship
summer wolld focus on the Yeritical™ iripartite relationship of the univer-
sity faculty, the studeat, ond the field coenter. A post internship sunner
vworkshop would provide more insights inte the relationships and functions
of the intern teom,

ean, Leland, UElemontary Tntevn Program:  Another Fay of leﬂrning To
Teach." Final Report to the Fovd Feundation. ‘Yast Lansing: Michigan
State University [n.d.].
Local collcction of the ERIC Clearinghouse on Teacher Education,

The author svanarjzes a 7-year progren of the College of Fducation at
Michigan State University with an oxperincatal internship program for cle-
uentary education majors. It is sugpested that the EIP provides a valunble
Link botvesi public schools and the university crcating & unique opportunity
fer cormmunication ouong educators at all levels, Program characteristics,
special feutures, ovaluation, and recommendations are included in suimary
forn.

Dycr, Prudence.  "Teacher Inter d‘h]p Programs in NCA Institutions," North
Contral Association Qu 43:220..35; Fall 19¢8

The findings of a study of cooperative inrernshiv prograns beatween NCA
universitios and scheol systems are presonted.  Conclusions, based on data
and questions posed aboul perccived problens, zre that iaternship prograus
¥ill dncresse in munbor and that the Corvissien on Sceondary Schools shovla
develop guddelines for the vinions aspects of this student tcaching vlan.,

Fitepatrick, Willian J. “Batile over Student Teaching,'" Scheel and Socicty,
88:50-51; Jonuury 1960.

The avthor yeizes questions aboil atvdort tecching in tho arcus of ceortifi-

cation, finuace, ond stundavds. e urges the profession te regulate its
internship prograss and ostablish vailon: :LJ1J4,J\.

Fowlkes, John Guy, and boon W. O'8pricin. e Teucher Inicvnship--University
of Wisconsin,' Iligh Scheol Joarnasl, Jd7:182-37; Dhocewber 19063,

The buckground snld oncratien of the interaship progras ot the Uaniversity of
Wisconsin are descpribeld dvorelation to the Fiscensin Tmprovenend Progran.

A stotevide parinership botween the state depwrtnent of public instruction,
state ond private colleges, the school of eodocetion at the vniversity, ond

Jocal systciw onists o i;plcncnt this progran, )

Govdiney, Hoorrisoo
in Teedhe o
1068
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A case is wmade for ths develepneat of a unifying theory of interaship. In
citing the issues ad concerns attendant to this, the authors Jdiscuss the
promises aud probic s of Ficld xperiences along with the various elements
that arc associated with internship progrims,

}
Haberwan, Martin., "ihe Tcachi nb B"nav or of Suecgessful InLOIHS,” Journal
of Teacher fiducaticn, 16:215-20; Juae 1965.

Behaviors of succers7al interns and implications for teacher cducation pro-
grams arve obscrved,

Henry, Marvin A, "The Intern ldea in Teacher Preparation,’ Contermporary
Education, 40:35-38; October 1963

Only 1 percent of Zurrent student teachors arc in interaship prograas
according to Mawrvin AL lleory; yet, heoseys, this concept of teacher edu-
cation is the first attert to improve teaclier preparation since the

- inception of studeax tcachjng. Hc pbuilds a rationale for the internship
idea, gives its objeeiives, describes it, and predicts its future directioa.

Keegan, PFrank L. "An JInterautional (Mexican) Version of the Academic Admin-
istrative Inturnship Preograw.'" Educational Record, 49:332-38; Sumner
1968, ToTrTT T

A program vhich stteqris 1o provide better university leadership in Latin
Anerican is describald.,  The first year of the Mexicen Acadewic Administration
Fnternship Prograw (AAIPY has been completed, Muwicn interns audited
pertinent courses at the University of falifornia's Berkeley campus and
visited other universitics, junlor colleges, high schools, and tcchnica]
institutions,

Moss, R. H. "Redcfining the lnternship," Journal of Teacher Fducation,
18:390-402; Winter 1967.

The vavieous strength: of the intern progiom as it has been implemented a
Coloralde Siuto Coila
effort boteoo the C
evaluation of the prog

sie: School District and the College which led to the

arc explored.  In so doing, Moss traces the coonorat1vc

Payine, Chestov J. "Stadeat Teachers learn All Phuases of Education," ntcﬂonﬁln

Journal of Lducoiion, 0:21; September 1963,
A public scheol alwindstyotor deseribes his involveuenti with the University
of Wisconsin in a stulens teuching progran designed for superior student
teachers.

Perlvion, Ruth.
Teacher 14,

Vorhshop in Tescher Education,” Journel of
AET IR Worch 1000

A ficld sortefogy prosroa institotod In e Yorh with o opradosraaatly Paerto
Ricen populace is dozeritoeds (les> allivnee of scnodls and college ewd the
fenoof speciulicol ovpecionees ave favored. 37
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Shasvir, David. "Professienal Education or Apprenticeship,™ Record, 70:127-
31; Novembor 1458,

Stress is placed on the value of a functional internship program carried on
in cooperation betweon the university and the school system. Shawver thinks
tha' students nust Lo oducated broadly in educational philosophy and ains,
in a sound psychologicuet buckground, ard in specific teaching skills. He
states that the profcssioal, cooperative infernship program cannct be
equated and should rot be ecquated with the apprenticeship concept that Dewey
cautioned agaiust,

Sleeper, William R.  '"{he Internship Teacher Education and the Public

Schools. Fortiztl® Ycarbook. ashington, D.C.: Association for Student

Teaching, 1961,

A listing of charactervistics of internships identifies the alternation of
theory and practice. This basis, purposes, anpd characteristics of the
Central lichigan projoct are sunmarized,

Turner, George C. "¥ao Intera-Master's Degiee Progran: A New Approach for
Botir Teachers snd Stedents," Science Teachor, 35:57-58; November 1968,

o cooperative progrew of teacher cducation is developed at California State
College at Fullerten in conjunction with nearby lavge school districts to

meet the needs of studrots whin sust take a £fifth year to meet state require-
ments, but arc fiaancicily unsble to do so. The progran has been in operation
for two scuwesters ani is in the process of been evaluated.port whi

White, Keancth E. A Plar for Student Interns in Teaching Positions,' Auerican
School Bocrd Jjourno 1, 146:9-10; April 1965.

The coaprrative cffor‘ of Central Michigan University and surrounding school
districts is descriled . The henefits derived @s a result of this veature are
discusscd.

fhitelaw, John B, Y.couler Preparation; Five Tavgets for chie Next Ten Years,
Schaol Life, 4017155 January 1901,

The varjetly of fifth-y<wr progrens of teacher educatrion since world Far IJ is

used as the basis for secomending five practical goals which should be central

to ouwr efforts to injoove e preparation of eleueatary and secondary scheol

teachers. The gosls call) fer imited aciion.,

C. Supervisary Aspncts
Allen, Arthue To, ard Uy ol Seoborg. "The Principal's Role in Supervising

Pro-Scercieo eovhoss Y Notdonnl Fleaentury Principal, 45:12-16; Januury

Yoy -
e

01 Lie Undtwevirate -oolleze wapervisor, sunegvising teadher, and 0ol

princij d--the princise ] in potencially the rost fficacio-z veber of thie
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teacher education team. The chief jobs of the elementary school principal
described by the writer may be summarized under these major categories:

(a) oricentation ef the stuwdent teacher to the local school, (b) facilita-
tion of the student teaching process, and (¢) liaisoen for the local school.

Bennie, Williaw A, "Campus Supervisjon of Student Teaching--A Closer Look,"
Teachers College Journal, 36:131-33; Decenber 1961.

The author councludes from the response of the first-year teachers that thoy
receive considerable help from all supecrvisory sources with- slightly rore -
help from the campus supervisor than from the classiroon cooperating teacher.
Supervision from the campus makes its greatest contribution in planning
aspects of teaching and in personal adjustments of student teachers.

Caskey, Shelia R. "Supervision of Student Teachars--A Challenge," School

and_Cormamity, 52:7-9; iHay 1965, T
The supervisor must work with various individuals, cach with a multiplicity
of unique charactevistics. The superviszoyr must use his skills in producing
a teacher, vho within certain limitations, rcoprescents the best possible
product .

Clarkson, b. M. '"School College Relaticnships," Avithmetic Teacher, 15:447-
49; Muy 1968.

Soime benefits which could acerue through 1 schosl-college relationship in
the training of arithmetic teachers are discu

ssed,

Elhins, Dolorah, and Thelma Hiclerson. '"Field Scuinavs for Student Teachers,"

Lducational Leadership, 24:247-50; leceonber 1966,

The public school progran described in this article includes a seminar for
student teachers vhich is designed to deal with the more gencral educational
problens that cross «il subject watter lines. The scuinar is part of a
planned total progrun conducted by the school adwinistrator in charge of
studeat tceachers as well as by @ newber of the college staff.  These weekly
sessions arc carefully planncd wnd cvaluated by studeats and the school-
college tean.

Ezer, Molvin, and Ronald Laslert.  "lhe Residoncy in Supervision: A Unique
Role for Laboratory Schools," Peabaldy Jooraul of Education, 44:155-59;
I\O‘ cnber 1960,

The authors deseribe a laborvatory schoonl fur the teacher education faculty.
They recomnmend a year of residency in the labcraitory scheols vhich would
develop botter traines snd wore effective covopovating teuchers for purtner-

ship with the studeat Qeachers In teacih:ing.  The follosing stodices ave
oo™ eroap dyintdes, grosp counsoling, tosts aro o Uroenent, owll-
il svions and sweervising skivts o olonens SOt ym,wv.i.lw,

Sooataldent weochery.



Hazavd, Williau R., and others. 7The Clinical Professorship in Teacher”

Education. Evanstoa: Ill.: Sortiniestern University Press, 1967,

This repori presents the papers and proccedings of a confarence addrossed.
to the ideos of the clinical professorship,  Functiens are responsibilities,
role dilOH'l%, institutional stresses, and historical evolution of the
clinical prosessorship are the puper topics particularly gerimane, however,
all papers arve rolated to collaborative ventures.

Leonard, Leo D. “Student Internship: Sone Added Diwensions," Team Teaching,
3:1-4; April 1969,

The authov calls for a more intensive school-collepe relationship with a

resident unjversity dircctor-in ceoperatipg schools to suporvise interns

and conduct inservice training pgrogroms,

nd the Public

1 for.Student

McCuskey, Dorothy. "Critical Commonteory."
Schools. Fortieth Yearbook. Washington, D.
Teaching, 1941,

The advantages of team teaching, several types of internship, and innovative

rescarch proposals are related to future considerations, Loarning, & theory

of knowledge, a t%corv of skills of preservice supervision, and rescarch with
pronising practices are cpharacterized as souvces of research-tested principles.

Moal, C. D., and others. "Reasons for College Supervision of the Student
Teaching Program," Journal of Teechor Education, 18:24-27; Spring 1967

This article attagpts to explain vhy the waiversity should provide persouncl
to supnrvise student teachers assigned to the cooperating public schools
The variouas roles of the college suprrvisor are listed and discussed.

Morkowitz, Cerald. "Toward Human Relatiens in Supervision," bBulletin of the

Naticnil Associotion of Sccordary School Princivals, 50:95-174; Decenber
1966.

Differcaves in prsonality or varying vicwpehnts hetuoen studeat teachers
and their supervising teachors often leal to uaprofitable learning exper-

iences. The rescarch preserntel here exanines a techaique--Flanders' Systen
of Interaction Analysis--which can intfluence these relationships,

Suith, Herboct Foo A, "Depth Ulnehsioa in Student Yeoching Sopervision, ™
Peabody Jourpal of Udacation, 38:18-205 July 1060,
The author attewpis 1o difde entinte roles of supoivising teacher and
college supervisor In @ coopiri Live apprel v,
& b : t

Folf, H. F. 'lips for Cuopﬁrlting Teache:s," Peuboldy Jouraal of Lducation,
PEITTTA70, Neve bos 1860, '
Syeeredtive eosiereting toacher should be required
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to take a special class which bas as its goal a delincation of the role of the
cooperating teacher in the student teaching progran. Many practical suggestions

evolve frow such a class when ceoperating teachers meet as a group and discuss
comioiy problems.

D. Specialized ond Rifferentiatod Arrangements
pellalized i diieres s ! £EHCT

American Associution of Colieges for Teacher Education. '"Job Corps: A
Resource for Tescher Bdication.” Washington, D.C.: the Association,
1969,

ED 037 424, ED2S Price: NE-$0.65; HC-Not available.

This is a repert on the first year of the AACTE-Job Corps Student Teaching
project vnich invelves cooporation on the part of colleges, Job C01p<
Centers, and public svhools. A unigque characterisite is the usc of a non-
public school setting, i.e., the Joh Corps Conter, as part of regular
student teaching cxporicnce.

Bolen, John E., and Nowell €. Xephar., "A Schema for the Coordinated Lducation
of Elenontary School Teachers," Journal of lecaming Disabilities, 3:25-

29; Febroary 1970

The authovs suggest @ reorganized corriculum of teacher education to include
clements fron {iclds of spevialization in education. A seccond preposal is
for cooperatively dovelopad field experiences in the specialized aveas to be
integrated with roguicy course work.

Delp, Heroid Ao “An ianternszhip Merhod for Training Special Class Teecheors,"

P
Excentional Chiliren, 535:)6 l -02; Qctober 18065,

This progeon, instituied by fepple University in Philadelphia in 1954, trains
liberal avts graduates i secondary educatlion.  In J960, it was extended to
include special cuuvetion,  The Yaiversity and the Pornsylvanic State Depart-
nent of Public Instruciion iork cooperatively in this progranm,

Getzels, J. W. "Education For the Imacy City: A Practical Froposul by an
Tmpractica) Tawo school Peview, 75:285-99; Autuma 196

The writer suzoests @ Nune ek and courdinated preparation for personncd
to work COU»:}J'J\tl} inurten schools.  Another recemendatioa is the

estebliahuont of & do oastration oad induction school where pevsonncl nay
be prepared and vhere schooli-college comnmnicetion, exchanges, and collab-

oration can bho oxplorad.

Kuhm, Volfcare.  "An lapovic eatal Pregren for draining Sceondomy Teachers,”

Masic Vducutors donrae i, 29087208, bebrusry: Horch 1963

A S-year progran dn ororsde educdation 1s deor s L Considerastion is given
+ o the selection and corper Give ploceneat o0 2007 ot iy dnteriship

phasc of this progre
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Logan, Noal, '"The Maysville Project: A Bridge to Better Education." More-
head, Ky.: Morchead Stute University [n.d.}. WMimcographed.
Local collection of the ERIC Clearinghousce on Teacher Education.

The cocperative S-ycar pilot progren is designed to prepare teaching per-
sonnel who will:  {a) work in public schodl experimental classrooms, and

(b) work with tne university in guiding new students in cducation. Instruvc-
tion by the joint appointces who are prepared by the project will take place
on campus and in the commmity.

McIntosh, Robert G. "An Apprvoach to the Analysis of Clinical Settings for
Teacher Education.” Address presented at the Association for Student
Teaching annual mecting, 1968 icago.  Mimeogravhed,

ED 023 979. EDRS Price: ‘W—QO 65; HC-Not available.

The writer discusses the organizational specificetions for analyzing clinical
settings in cducation and presents a design for a "elinical s hool," the
orgaiizational analogue in cducation to the teachin, hospital inmedicine,
vhich would extend beoyond pro<cnt Iab schools in providing trajuing for
personnel and rescarch activitses

Neda, Danicl S. VBoginning Teacher Developient in Huwail." Bulletin of the
National Association of Secondury School Principals, 52:62-67; Uctober
TQGE——"”"“‘_""_ﬁ—”"”W”'""’h‘"”'"*"' T

In 19656 the state departnent of cducation aind the University of Nawaii jointly
inplemented a progran of interaship for the fifth year of the cducation student,
He is hiced as @ regular teochoer, but is 3till connected to the universivy

for further professicnel education. ‘ihe purpose of the progran is to bridge
the gap between the acadenic setting of the university and the realistic and
demandlay setting of the classioon.

Pearl, Arthur, wnd Sylvia Belton. "The Bethel Project." Preject Report Three.
NDEA National Instituce for Advaneod Study in Teaching UlsadvaJtugod
Youth. Washington, D.C.: Anerican Assoliation of Celleges for Tcacher
Ediication, Auwgust 1968,

This is a veporl of a denonstration progran at bugenc, Ovegon, which promotad
opportunitics for cconowically diswlventaged youth to gwiin teacher eduucion
prepavation.  Schoeol-college planning anl ceoperatica develeped as the en-the-
job teaining, aide progran, and public school coastltantships wvere desighed,

Reznierski, Virveinia. "Au Approach to the Training of Education Students
Within a Clinical Sottlng."j- ptional Children, 306:597-600; April
1970.

he writer discusses 3 newly dosigned trainiag progras for special cducution
student teochers in o clindcn) setling,  In ordor to syirthesice thoery and
prectice the clucationnl supervisirg jorsoanet of the Uaiversity of Michiw o
Children's Psychintriec Hospital vorked vwith the school principal and the cuo
manitly Tiaisou teochor in actting up diftor ntiated capericitces as nodules
experivice {or the tocinces.
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Shepherd College, Region IT Curriculunm Imprevement Center. 'New Carecrs in
Education Handbook, New Careers in Region IT, West Vivginia." Shep-
hevdstown, W. Va.: the Center, 1969.

ED 072 239. LEDRS Price:; MF-$0.65; 1IC-86.58.

The handbook descceibues several teacher training prograns, however the progra
on developing new careers through a carcer ladder model iuvolves a college
and public school relaijonship.,  The program of low a teacher aide may become
a fuliy certificd teocher is drawn out with program deseription and yequire-
ments.

University of Maryland, College of Education. '"The ".acher Education Center:
A Unifying Approach to Teacher Education.' College Park: the College
[n.d.]. Mimcograghed.

Ep 028 978, EDRS Price: MF-$0.65; HC-$32.29. .

The docurcnt describes the teacher education ceater progran, a coojerative
program between the university and scveral public school systems in Maryland
and the District of Columbia. Significant aspects are: the blending of
inservice and preservice education for the study of teaching, the redefini-
tion of roles within the center, and the joint sovercignty of the schools
and the university.

University of New Mexico, College of Education. "The New Elementary Teacher
Education Program at the University of New Mexico.'" Albuguerque: the
College, November 1967.

ED 031 427, EDRS Frice: MNF-$0.65; HC-$3.29,

The paper describes a progrew which unites prescrvice and inservice education
in a continuocus way. Classroom practice in satellite schools is cowbined with
instructional theory. Resident clinical supervisors are in the public schools
to ceoordinate the undergraduate progran and develop inservice work for the
school. Other key cooperative efforts are the utilizations of teaching-super-
vising teaws and the teachor exchange prograen,

University of North Diukeia., A Description of the New Scheol," Grand Yorks:
the University, 1969,
ED 033 907. FEDRS Price: M#-$0.65; HC-$§3.29.

The New School for Behavioral Studies in Education is estublishing a cooper-
ative working relationship with participsting school districts thiough a
tcacher exchonge progran.  In this endeowvor less-than-Jogree teachers in a
master’s level internship are placed in the scheals to ercate now learning
enviroivients,

i
Wwayne State Unin

Wayne State Universit
ED 032 286, EpiS

y.  Mleuacher Preparaticn Work-Study Preposal" Dotroit:
Coaity, College of Pducation and Monteith College, 1969,
S Pri

)
vice: MEF-$0.65; U1-83.20.
This opoonenl sugeests a conplete restructuring of the uadergraduate toacher
. . toocarcer ladder type of course wherchy candidaies receive

. * L -t
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almost all their professiosnal training within the field. The progeam focuses

on the recruitnent of inncr-city high school studeats who can not mect finan-
cial or acadenic reguircmoats of college.

Weinswig, S§. tdward, and Abert Freedmar,  "IHICUT '68: Design for Urban
Teacher Training. Vest Harford, Coan.: University of Hartford [n.d.].
Mineoprepbed,

ED 024 660, LouS Fyicr:  MP-$0.65; HC-383.20,

In facing the challenve to urban education, the Hartford scheol systor and
. & - .
the UﬂlVClS]tV of Wrtiory Hlﬁ”b\CJ ][OJCCL H]le (ilartford Intensive City-
University Tencher i e project was designed to stimulate wrban
b ! proj

teacher tnmmb i oopc:aAJvo re opunSJhlllt). The vriters report
the changes sustained - attitwdes and behavior as a result of the
project,

Wilhelws, Feod To "Lxydos ing New Paths in Teacher Lducation; Tecacher Edu-

cation Projort,” theoory into Practice, 3:10-20; Febroary 1964,

The author describes San Fruncisce State College's 5-year cexploratory
project--the Teacher Iducotion Project. 7The subsitution of onc continuing,
problem- centerad serinar ror the usual sequence of separate professional
courses ond the highly ficxible arrangencnts nade for student teaching
expericiices arce unique features,

Thowas S.
Clearing Ho

Approach to Studoit Teachor Prograns,"
Novenber 1966,

The imvestagator sug«csts o dovele monital appreech to stodent teacher pro-
graus viich would provide o serics of carcfully planned levels of student
teaching expericncey over oovevicd of 3 wvears., Under titds plaa, part of
each acadcinic year woeld in actoal practice in the field and would
increase as thoe stulont o te higher lovels of the progran.  The plau
wonld incluly four doveld level=:  (a) orientetien, (b) observation,
(c) practice leerning. ar nstractionel analysis,

buval, R, G. "College Seaiors Assist Teachers," Llolenn Hou\u, 35:1062;
Novebeor 19060 U ’ ’

Willjenms College teacher-ussistont plon is nndeled after sinilar progranz
at Arfierst ead linrverd: Tolloge senjors relieve high schoel teachers to
alJow then tire for more wloaaning and wore effective teaching., The progran
provides browd senpilngs of toocher exporience and eppears to divect stu-
dents tovard tesching vare ors.

Evjen, Myvile. "Role of the Coopmiating Schodl,” Jowrnol of Teacher Edu-
cation, 13:431-15; Vinter 1607,

of & high school

e, In so

The autior condores vorse.a faceis of thwe respoasibility
\ H
i

%ouAjith te tho bigovoses ot of the stadont teaching ox
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doing, she explores such dreay ox "Acceptance of State Standavds,' "Official
Stoatemeats of School Pelicics," mnd "Continuous Bvaluation of School Policies.”

Hayves, Bouor . "Viswine trporatives foe Stadont Teaching in 1467, ' Teachors
67.

30:30-35; Octalor 19 T

Tie avthor the 1 of the student teaching process, the
rnorte ceovho supervise, and the role of both the colleges and
the schools, mole sis i placed on cowsiivient from all those involved to

wrking the student o cavoricice neaaningful,

Jopes, Reduey. "O7T-Caipus Stadent Teoching Progroes,' Journal of la:'hqa_
W 12:219-225 June 1061,
irpioving intng recognition for cooporating
cxplovel, O hs, inservice education, audio-
visual v, Lt iea exeosprions, ond paid-up renborships in professional
oyydnirotions are {eatured,

aetioace and
1
1

LALative sy

FaYich, veer, Mo "An Intensive Schocol Student Teaching Progrow in o Disad-
vantaged Neignborhood ' Revort ol a fiunter College Frogram. New York:
thinter College [n.d.].

ED 0z3 610, EURS Price:  MU-$0.065; JIC-83.29.
wrative progran ropertod here is designed to give studeat teachers
oatistic enl sefficient expovienve in urlan schools to propare toom
inlnlal teaching cusieanents buo disolviniazed nedghborshoads.  The residen
povvisar vele, a2 key dn the progron, is discuscad,

e

Knignt, Do A, ana Jact Voyiae.  "ine School ond the Univeesity:  CTosporative
koles ' Blenentary Sehon? 70:317-36; Magcceh 19

Froo tho wazessront of o cource in zocial studics curriculus: sod netholology

related to studont teoching, foond that bheneficial cooporative

proate = onn Lo develor.d within the feiorant of exdisting stuldont teacihing

proare s tiin o ditpian decranse Toocosn gl rsonpal,

1

Levine, it.delone. "Bxtending Lalarvaiary Ixperiences,” Jowsnal of Teurthe
Faacoetjon, 12:29-35; Mirch 106t

Exporicaces in the school sctiing arc prQW'idga{v\ri(lr to studer? teaching.
Frinci, faveoraldy cuospere e wace of parviicipoits (o the pisior-
rance of stvdint teaclioss vho have not pavticipaeed, Funstiens of the
school, olhinistretive fooelty rolotionsiips, and 1clatiotshipy vith chiildren
are citod nsoerins of enporientt thet oppowr veluilkle,

Forrinoch College, Benarteent of baccedion. "V Poogvan for deadhing of
Sochnl Metheds st Noeth A Tever, Tessoy o Lhe Doyirineit [ll.i ]
A B | ¥
i NLIREE SR TN
Poooad o calicootlan o7 the ERY Uleoringlouss on Jeach e Ndrcetiai,
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The secondary clucation najors at Merrinack College take a pre-student
teaching special methods-general methods course that is team taught by
professors and schoel p01\cwuol from the comnunity schools. Outstanding
school peonle are selexted as visiting lecturers to work on campus with
the college stwdents in the arcas of materials, methodology, and innova-
tions characteristic of a particular teaching area

Motte, Havvey, “Canpus 3choels and Stulent Teaching Centevs," Campus School

Exclange [Brookl,a: long Tsiand Universityl], 41-44; Spllﬂb 1968,

ED 923 611, LRSS Price: ME-80.65; 1i-$3.29.
The writer discusscs the typical feotwres of off-campus teacher cducation
centers serviced by resident supervisors.

Rogers, John R, "A 'Differcat! Sunmer School," Journal of Teacher }dnkvtloﬂ,
12:127-28; March 1961, :

Student teachors with some background puain additional experiences in a sumacy
school scttiag. Individualizution, unit tcaching, interest-centered purposc-
ful zctivities, innovation, amd break fron voutine are cited. The college
adininistration and the local school board cooperate to produce an enyichient
program for children and student teschers.

¢illians, Chestcr S. 'Professional loboratery Expericnces in Oklahoma,™

Journal of Teaclev [iducation, }1:497-505; Reconber 14960,
Okiahwona reljes on concepts in Dr. Thoiras™D. Hora's A High Quality Student-
Teaching Progranm," w\»' v the reglonal conferences of the Notional Counission
on Teavher Education anld Peofessional Standards in 1958, The progran of a
aroup of Oklahona schools is cited.
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This publication was prepared pursuant to a contract with the U.S.
Department of Health, Education, and Welpare, Office uj Education; Contract
nwiber OLC-0-8-080490-3706-(010). Contractors undertasing such projects
under Governrment sponsorship are encouraged to eapress their judgment in
professional and teehnical ratters. Foints of view or copinions do wnot,
therefore, neesssurily represcnt official Office of Education position or
volicy.
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